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How do we include 
people with 
disabilities?

How do we 
teach to identity?

How do we teach 
to diversity?

What is inclusion?
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The intersections of ableism
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What is “normal”? 

What is “average”?
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What & how we were taught…

StudentsCurriculum
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What if we anticipated variability

Students Curriculum

D
es

ig
n

Curriculum

instead of homogeneity?



How do we design an adjustable plane?

•Who are the pilots? What are their 
dimensions?

•What kind of planes are they flying? 

• How is the plane responsive to the pilot’s dimensions?

• How do the pilots make the adjustments they need to fly the 
plane?
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How do we design an adjustable plan?
•Who are the students? What is the range of 

the variability?

•What is the grade level curriculum that 
students need to access?

• How is the grade level curriculum responsive to the range of 
student variability?

• How do we help students to make the adjustments they need to 
access the grade level curriculum?
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Curriculum & 
Assessment Design

Adjustable Assessment

Instructional DesignAdjustable Supports & StrategiesNeeds Based Design

Adjusta
ble 

Curri
cu

lum

• Backwards Design
• Universal Design for Learning

• Class Review
• Tiered Model of Support
• Universal Design for Learning

• Standards Based Assessment
• Universal Design for Learning

• Lesson Design
• Universal Design for Learning
• Differentiated Instruction

• Classroom Support Plan
• Strategy Instruction

• Seed Packet
• Class Review

Getting to know the 
Students

Moore, 2023 Module 1

• Planning Pyramid
• Differentiated Curriculum
• Learning Continuums
• Access Points

How do we design 
an adjustable plan?



• Believing that ANY and ALL students can learn in ANY and ALL contexts 
because accessing learning does not rely on pre-requisites

• Focusing on what students CAN do and where they COULD be, instead of 
what they CAN’T do and where they SHOULD be

Moore, 2023 Module 2

A strength-based perspective is…

• Build on the strengths of students to contribute to their communities, teach 
others and facilitate a sense of belonging

• Harness the strengths of students to build on their stretches, or get better at 
things that are hard
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Why are students not often viewed through a strength-based perspective?

Norm 
Referenced 

Criteria

Intellectual
deficits

Educational
deficits

Medical
deficits
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Have all education systems viewed students this way?

Indigenous 
World views 

& 
Perspectives

Strength 
based

Place 
based

Identity 
based

NO
Inclusive ideas and 

practices are 
attempts to realign to 

a view that situates 
all students as having 

strengths, a strong 
identity and value in 

a community

Inclusion is not 
“new”



Why a strength-based perspective?

leads to greater 
access to grade 
level curriculum 

and peers

leads to 
decisions based 

on high 
expectations 

leads to 
presuming 

student 
competence

Looking at 
students 
through a 

strength-based 
lens

Results in 
increases in
student learning, 
achievement and 
quality of life 
after school
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Even if we are wrong about a students’ 
capabilities to access and learn grade 
level curriculum with their peers, the 
consequences of that presumption 
being wrong are not as dangerous as 
not holding high expectations.

Cheryl Jorgenson
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How do we shift towards a strength-based 
perspective?

What are the barriers?
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Place

Shifting the Paradigm: 
Medical Model of Disability

Individual

IEP

Moore, 2023 Module 2

If individual isn’t successful
• Remove the individual
• Diagnose the problems in 

the individual
• Fix the individual
• Individual goes back when 

they are “ready”
• IEPs are separate from the 

place

Historical Special Education
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Place

Shifting the Paradigm: 
Social Model of Disability

Individual If individual isn’t successful
• Diagnose the barriers in the 

place
• Target the place

Social Model
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Place

Shifting the Paradigm: 
Person-Place Model of Need

Community

• THEN: Reduce or eliminate barriers 
in place by determining needs of 
everyone in the community

• BY: Determining the needs of 
individuals and anticipating the 
supports & strategies that they will 
require

Inclusive Education
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THEN! Determine the needs of individuals and anticipate the 
supports & strategies that they will require

Some plants need 
added nutrients

Some plants need 
companions
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THEN! Determine the needs of individuals and anticipate the 
supports & strategies that they will need

A few plants may 
need very specific 
temperatures & 
humidity levels
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Multiple Layers of Support
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The SEED PACKET
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What dimensions can we 

capture student dimensions 

in ways that allow for 

student, family, and 

community voice?

Getting to know who the students are

Identities

Interests

StrengthsStretches

Needs
Student 

Dimensions
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How do we know if a plant is not thriving?

Needs more 
light

Needs more 
moisture

Needs more 
space

The plant TELLS and SHOWS us what it needsMoore, 2023 Module 2



What dimensions can we 

capture student dimensions 

in ways that allow for 

student, family, and 

community voice?

By letting them tell and show us 
what they need to grow

Identities

Interests

StrengthsStretches

Needs
Student 

Dimensions
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Name: __________________                                                    Grade:  _______

Thank You For helping me GROW

Identities: I am…

• _________________________

• _________________________

• _________________________

• _________________________

• _________________________

Interests: I really like and/or what to learn more about:

Strengths: I am really good at and/or could teach others:

Goals: I want to grow in these areas:

Supports: I need this in my garden to grow:

Barriers: This is what makes it hard for me to grow:

Growth Year: ______________

Needs: I need this support in these areas to grow:

• __________________________________________________

• __________________________________________________

• __________________________________________________ 

• __________________________________________________ 

• __________________________________________________ 

• __________________________________________________ 

1. _____________________________________

2. _____________________________________

3. _____________________________________

• ____________________

• ____________________

• ____________________
_

• ____________________

• ____________________

• ____________________
_

• __________________________________________________

• __________________________________________________

• __________________________________________________

• __________________________________________________

• __________________________________________________

• __________________________________________________

Strategy 1:

My I.E.Pea 
Seed Packet
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Name: Joshua I. Grade:  11

Thank You For helping me GROW

Identities: I am…
• Happy, Helpful, friendly, 

strong
• I speak English to 

communicate
• I am from Maple Ridge, BC
• I use he/him pronouns
• I am part of a school 

community
• I am a younger brother

Interests: I really like and/or what to learn more about:

Strengths: I am really good at and/or could teach others:

Goals: I want to grow in these areas:

Supports: I need this in my garden to grow:

Barriers: This is what makes it hard for me to grow:

Growth Year: 2022

Needs: I need this support in these areas to grow:

• I like to work with my friends and be on student 
council at school, I like my Drama class. I want to learn 
about places in the world that I want to travel to like 
Egypt

• I am good at organizing and being on time. I am a 
good friend

• I could teach others about student council and about 
what I learn about Egypt when I learn about it

• I have good ideas and I am good at math

1. I want to learn more about different countries

2. I want to learn how to be a good leader

3. I want to get a job

• communication
• emotional regulation

• literacy (understanding)
• Social skills

• Helping me be prepared for what I need to do ahead of 
time, working with my friends who understand me, 
post it notes too write down my ideas and thinking, 
when someone check in on me to see if I understand, 
sometimes I need more time to do things, I need 
breaks, pictures and visuals, learning about things that 
are interesting

• Sitting for a long time, when I don’t know what to do, 
when I have to work by myself with an EA, when 
something is to hard, when there are only words and 
no pictures, when people do things for me because 
they think I cant do it

Student 
Voice
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Name: Conor G. Grade: 1

Thank You For helping me GROW

Identities: I am…
• Joyful, funny & dramatic!
• I am so loving! 
• I use English, visual and ASL 

languages to communicate
• I am part of the DS community 

and have a strong inclusive 
school community

• My family enjoys some 
Caribbean traditions and food 
because that is where my mom 
grew up!

Interests: I really like and/or what to learn more about:

Strengths: I am really good at and/or could teach others:

Goals: I want to grow in these areas:

Supports: I need this in my garden to grow:

Barriers: This is what makes it hard for me to grow:

Growth Year:

Needs: I need this support in these areas to grow:

• Music, dancing, books, outdoor play, Disney princesses, water 
and water play, jumping, long hair, fruit, popcorn, ice cream

• Visual, musical, following routines
• helping the teacher, receptive language, empathetic, 

motivated to please, reading 

• I can help my classmates to understand that with the right 
supports in place, you are capable of anything. Even if others 
(or yourself) think that you can’t

1. Being aware of when I am/ am not safe
2. Communicating what I need and want
3. Social connections and interactions
4. Fine motor skills
5. Being independent

• Communication
• Social Skills
• Physical

• Being respected and included in all aspects of community, 
“first/then” language, lots of praise, time for transition with 
verbal and visual cues, lots of repetition, appropriate supports 
and strategies, patience, getting a specific job, silly and 
exciting language

• Negative or forceful comments, expectations without supports 
or strategies in place, bring rushed, taking behaviour 
personally, unclear directions, too many instructions at once, 
when people assume that I am not capable 

• Hearing
• Vision

Student & 
Family/ 

Community 
Voice
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Strategy 2: Student Dimension Interview
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Person connected to 
___________ Identities Interests Strengths Stretches Needs

Who are you and how 
do you know 
________?

What words would you 
use to describe 
________?
What groups is _______ 
connected to in their 
community?

What is _______ 
interested in?
What do they like to do 
on their own? With 
their  friends? Family? 
Community?

What is _______ good 
at? 

What can they teach 
others?

What is  hard for 
________?

What do you think 
_______ wants to get 
better at?

What does _________ 
need support with?

What is important for 
people to know about 
_____________?

Person 1:

Person 2:

Person 3:

Person 4:

Help us get to know: ________________________________ Date: _____________

Moore, 2023 Module 2



Identities Interests Strengths Stretches Needs

Who are you and how 
do you know Juni?

What words would you 
use to describe Juni?

What groups is Juni 
connected to in their 
community?

What is Juni interested 
in?
What do they like to do 
on their own? With 
their  friends? Family? 
Community?

What is Juni good at? 

What can they teach 
others?

What is  hard for Juni?

What do you think Juni 
wants to get better at?

What does Juni need 
support with?

What is important for 
people to know about 
Juni?

Person 1: Rita 
Grandmother

Kind, strong, smart watching me sew, 
taking pictures, 
listening to music

Patience, she notices 
everything

Waking up! Trying new 
things

She needs time  and 
patience. If she is upset 
or frustrated, she needs 
space

Person 2: Frank
Dad

Athletic, joyful, 
Ukrainian, church

Watching the baking 
shows , fishing with me

A great listener, being 
present

Independence, changes 
in routine

I think she worries a lot; 
I need others to know 
that she needs 
reassurance sometimes

Person 3:  Kiran 
Family Friend

funny Football! She loves the 
BC lions, movies, going 
for walks

making you feel so 
important, spreads joy, 
makes everyone laugh

Friendships, spending 
more time with her 
peers

Sharing her thinking, 
communicating. She 
has come such a long 
way!

Person 4:Matty
Cousin

Fun, we play a lot 
together

Whale sharks, camping, 
swimming

Playing with me Its hard for Juni to talk 
sometimes, but I know 
when she likes 
something, and she 
likes me

using her iPad to help 
her talk

Help us get to know Juni? Date: Dec 2022
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Identities Interests Strengths Stretches Needs

Who are you and how 
do you know Juni?

What words would you 
use to describe Juni?

What groups is Juni 
connected to in their 
community?

What is Juni interested 
in?
What do they like to do 
on their own? With 
their  friends? Family? 
Community?

What is Juni good at? 

What can they teach 
others?

What is hard for Juni?

What do you think Juni 
wants to get better at?

What does Juni need 
support with?

What is important for 
people to know about 
Juni?

Person 1: Mr. Lopez
Classroom Teacher

Strong, smart, a learner Getting read to, books, 
you tube, science

Connecting with her 
peers

Communicating, 
independence, asking 
to help when she needs 
it

She needs support with 
her reading (decoding) 
and her communication 
with the device

Person 2: Benny
Educational Assistant

Funny, curious Fashion, her friends, 
books, magazines, her 
iPad

She knows what she 
likes and doesn’t like 
and lets us know

Making friends, 
communicating or using 
strategies before she 
gets too frustrated

She needs a chance to 
rest throughout the day 
and breaks

Person 3: Ms. Turner 
SLP

joyful Sights and sounds 
around her, being social

Using her iPad to 
communicate

Building friendships, 
communicating what 
she needs

She needs her device 
available to her, she 
needs to be around her 
peers

Person 4: Jesse
Classmate

Funny, sometimes she’s 
loud

Playing games, hanging 
out with her friends

Being happy, making 
people laugh

I think talking is hard 
for her

she needs to be around 
us, her friends

Help us get to know Juni? Date: Dec 2022
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Name: Juniper Grade: 2

Thank You For helping me GROW

Identities: I am…

Interests: I really like and/or what to learn more about:

Strengths: I am really good at and/or could teach others:

Goals: I want to grow in these areas:

Supports: I need this in my garden to grow:

Barriers: This is what makes it hard for me to grow:

Growth Year: 2022

Needs: I need this support to grow:

Student 
Voice
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Multiple Layers of Support

Essential & 
Individualized

Essential & 
Targeted

Universal

+

+

What most/everyone needs 
Reducing/ Eliminating 
Barriers for the 
place/community

What one needs
Needs of individual 
students

What some need
Needs of individual 
students

Supports & Strategies are 
useful for ALL
taught to ALL

Supports & Strategies are 
useful for SOME
taught to ALL
choice for ALL

Supports & Strategies are 
useful for ONE
taught to ALL
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What is a Barriers?

Physical 
Barrier

Moore, 2023 Module 3



Increasing Inclusive & Equitable Access 
by Reducing and Eliminating Barriers

All students need physical access to 
neighbourhood classrooms and schools

All students need representation, 
connection & relationships with 

diverse & identity-based peers and 
adults 

All students need opportunities to access, and 
be challenged by, high quality teaching & 

learning within grade level curriculum

Barriers 
to Equitable

Access All students need a sense of 
belonging and safety in a 

classroom and school 
community

Physical 
Barriers

Social & 
Emotional 

Barriers

Learning & 
Curricular 
Barriers

All students need agency through 
high expectations and the 

presumption of competence

All students need their basic 
physical needs met

All students need access to tools 
and actions that will respond to 

their individual dimensions

All students need a sense of individual 
and community place & purpose

All students need to feel valued and a sense 
of contribution to their community
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Universal Approaches
Useful to ALL, Taught to ALL

Inquiry

Restorative 
Practices

Culturally Responsive 
Practices

Barriers 
to Equitable

Access

Strength Based 
Perspectives

Physical 
Barriers

Social & 
Emotional 

Barriers

Learning & 
Curricular 
Barriers

Learning Continuums

Positive Behaviour 
Supports

Universal Design 
for Learning

Trauma Sensitive 
Instruction

First Peoples’ Principals of 
Learning

SOGI

ICBIEP

Competencies/ 21st Century 
Learning

School Lunch 
Programs

Land-Based Learning

Differentiated Instruction & 
Curriculum

Mind Up/ Zones of 
Regulation Etc.

Needs Based 
Design

Accessible 
Playgrounds

Student Self Determination 
& Agency

Standards Based 
Assessment
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Increasing Inclusive & Equitable Access 
by Designing for Individual needs

Barriers 
to Equitable

Access

• Addiction
• Attendance
• Attention
• Anxiety and/or 

depression
• Bullying
• Communication 

(receptive)
• Communication 

(expressive)
• Eating/Food
• Engagement/Motivation
• Executive functioning
• Family/community 

and/or identity
• Frustration/ Anger
• Grief/ Trauma
• Gross and/or Fine motor
• Intellectual ability 

(access)
• Intellectual ability 

(challenge)

Physical 
Barriers

Social & 
Emotional 

Barriers

Learning & 
Curriculum 

Barriers

• Language
• Literacy (decoding)
• Literacy (understanding)
• Literacy (written output)
• Literacy (Speaking/ oral 

language)
• Medical
• Memory
• Numeracy 
• Personal Care
• Physical/Mobility
• Self Advocacy
• Self Regulation (emotional)
• Self Regulation (behavioural)
• Self Regulation(learning)
• Self Esteem
• Self Harm
• Sensory 
• Social Skills
• Transitioning
• Vision and/or hearing
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Curriculum & 
Assessment Design

Adjustable Assessment

Instructional DesignAdjustable Supports & StrategiesNeeds Based Design

Adjusta
ble 

Curri
cu

lum

• Backwards Design
• Universal Design for Learning

• Class Review
• Tiered Model of Support
• Universal Design for Learning

• Standards Based Assessment
• Universal Design for Learning

• Lesson Design
• Universal Design for Learning
• Differentiated Instruction

• Classroom Support Plan
• Strategy Instruction

• Seed Packet
• Student Dimension Interview
• Class Review

Getting to know the 
Students

• Planning Pyramid
• Differentiated Curriculum
• Learning Continuums
• Access Points

How do we design 
an adjustable plan?
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What is standards-based 
curriculum design?
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What is standards-based curriculum design?

• Coherent learning goals (standards) for a grade, grade band, subject 
or competency area
• Standards describe what students need to know (content), 

understand (big ideas), do (skills & curricular competencies) and be
(core competencies)
• Standards are evaluated, not activities
• Activities and tasks are evidence of meeting a standard
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BACKWARDS DESIGN



Activity/Task 

Grade Level Goals

Grade Level Goals

Adapted Goals

Modified Goals

Activity 1

Activity 2

Activity 3

Forward Design

Same for Everyone

Same for Everyone

Differentiated

DifferentiatedBackward Design

Adapted from McTigue, 2010

Compromises the 
integrity of 
evaluation

Does not 
compromise the 
integrity 
evaluation

Standards Based Evaluation

Standardized Evaluation
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What types of goals are in the curriculum?
• Content
• What do we need to know?

• Process
• What do we need to do?

Backwards Design: Previous Curriculum
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• Backwards Design
• Big Idea
• What do we need to understand?

• Content
• What do we need to know?

• Curricular Competencies
• What do we need to do?

• Core Competencies
• Who do we need to become?

Backwards Design: 
What are the GOALS?
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Curriculum & 
Assessment Design

Adjustable Assessment

Instructional DesignAdjustable Supports & StrategiesNeeds Based Design

Adjusta
ble 

Curri
cu

lum

• Backwards Design
• Universal Design for Learning

• Class Review
• Tiered Model of Support
• Universal Design for Learning

• Standards Based Assessment
• Universal Design for Learning

• Lesson Design
• Universal Design for Learning
• Differentiated Instruction

• Classroom Support Plan
• Strategy Instruction

• Seed Packet
• Student Dimension Interview
• Class Review

Getting to know the 
Students

• Planning Pyramid
• Differentiated Curriculum
• Learning Continuums
• Access Points

How do we design 
an adjustable plan?
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Adjustable Curriculum

• Learning maps/ learning continuum/ learner progressions
• Task neutral/ standards based
• Same entry point/ multiple exit points
• Start from access (what is essential), add on challenge
• Students can have role to choose their challenge
• Different from a rubric



Rubrics vs. Learning Progressions

deficit deficit Standard

goal



www.fivemooreminutes.com Shelley Moore, 2019Episode 6 Strategy



One point rubric

Standard

goal



One Point Rubric: Science K

Our Unit Questions
• How do I interact with different materials and objects?
• How can I describe different materials and objects?

I need support My goals for this unit I need challenge

• I know how to interact with objects and 
materials by using my senses

• I know different ways that objects move

• I know different ways that First Peoples use
objects and materials

• I can share what happened by using my senses

Hard for summative assessment - does not communicate the 
various complexities of how to meet each goal



One Point Rubric: Life Sciences 11

Our Unit Questions
- Why is the forest in Campbell River unique?
- How and why has the forest ecosystem in Campbell River evolved over time?

I need support My goals for this unit I need challenge

• I know speciation that occurs within our local 
ecosystems

• I can understand data and information by 
experiencing and interpreting the local 
environment 

• I can understand data and information by 
seeking evidence and analyze data

• I can understand data and information by 
constructing, analyzing and interpreting visual 
representations of information

- Great for student self assessment
- Difficult to use for formative & summative teacher assessment
- Does not communicate the variability and complexity within the goal



Reductive vs vs. Additive

Essential More complex More complex

Learning Outcome



Even More 
Complexity

More 
Complexity

Essential 
Concept

Start from access, build on challenge

The Planning Pyramid: Differentiated Curriculum



Even more 
goals

More goals

Goals

Access

Challenge

Creating Access AND Challenge



Grade Level 
Learning 
Standard

Approaching
Grade Level

Grade Level
Emerging

Grade Level
Developing

Grade Level
Confident

Extending
Grade Level

Creating 
Access

Essential 
Concept

More
Complexity

More 
Complexity

Creating 
Challenge

An Additive Continuum of Proficiency

www.fivemooreminutes.com Shelley Moore, 2023

(Replacement IEP Goal)

(IEP evaluation)

Incomplete



Content Goal: properties of familiar materials

Student friendly: I know how to interact with objects and materials by using my senses by:

Approaching Emerging Developing Confident Extending

• Showing (or 
matching) that I 
know what rocks, 
fabric, soil, wood, 
sand, plastic, 
paper, sponges, 
metal are

• Using colour & texture to 
describe objects and 
materials
• Describing roots, bark, 

trunk and needs of a 
cedar)
• Describing fabric and soil

• Using hardness and 
flexibility to describe 
objects and materials
• Describing wood, sand, 

plastic
• Describing rocks

• Using absorbency to 
describe objects and 
materials
• Describing paper, sponges
• Describing berries (frozen), 

dyed fabric

• Using lustre to 
describe objects 
and materials
• Describing metals
• Describing bones, 

fur

Additive Learning Continuum: Science K



Curricular Competency Goal: Processing and analyzing data and information
Construct, analyze, and interpret graphs, models, and/or diagrams
Student friendly: I can understand data and information by constructing, analyzing and interpreting visual 
representations of information

Approaching - IE Emerging - 2 Developing – 3 Confident – 3.5 Extending - 4

I can build a visual 
representation of data 
by following a model

I can understand a 
visual representation of 
information that is 
familiar to me

I can construct a visual 
representation of data in 
one way

I can understand what a 
visual is communicating 
(what is happening?)

I can construct a visual 
representation of data in 
more than one way

I can analyze a visual 
representation of data 
(How do I know?)

I can construct a visual 
representation of data 
in any way

I can interpret a visual 
representation of data 
(why does this matter?)

I can construct a visual 
representation of data 
based on the purpose

I can interpret a visual 
representation of data 
(what data is missing to 
get a better understanding 
of the data?)

Additive Learning Continuum: Life Science 11

https://curriculum.gov.bc.ca/curriculum/science/11/life-sciences


Learning Outcome:
Student friendly:

Grade Level

Approaching Emerging Developing Confident Extending

Our Co-Planning Journey: Learning Continuums
1. Using the elaborations for each learning outcome, we constructed a grade-level scaffold in 
student friendly language

2. We started with the most essential concept of the outcome 
and then we added on complexity

3. We extended the grade level scaffold to include an access point and challenge point



Activity/Task 

Grade Level Goals

Grade Level Goals

Adapted Goals

Modified Goals

Activity 1

Activity 2

Activity 3

Forward Design

Same for Everyone

Same for Everyone

Differentiated

DifferentiatedBackward Design

McTigue, 2010

Compromises the 
integrity of 
evaluation

Does not 
compromise the 
integrity 
evaluation

Standards Based Evaluation

Standardized Evaluation



How do student show what they know?

Communicating 
Learning

W
ritten Language

Oral Language

Vi
su

al
 La

ng
ua

ge
Two ways 

One way Co
nf

id
en

ce
 o

f 
U

nd
er

st
an

di
ngThree ways 



All Languages (in literacy) are Treated Equal!

Written 
Language

Oral 
Language

Visual 
Language

The MORE WAYS students can 
demonstrate learning, the more 
confident we are of meeting a 

goal

Instead of

The NUMBER OF TIMES, a 
student can show their learning 
in one way, the more confident 

we are of meeting a goal

A
Written 

Language

Oral 
Language

Visual 
Language

A



All Languages (in  numeracy) are Treated Equal!

Abstract 
Language

Concrete 
Language

Pictorial 
Language

The MORE WAYS students can 
demonstrate learning, the more 
confident we are of meeting a 

goal

Instead of

The NUMBER OF TIMES, a 
student can show their learning 
in one way, the more confident 

we are of meeting a goal

A
A

Abstract 
Language

Concrete 
Language

Pictorial 
Language



Our Co-Planning Journey: 
Backwards Design





All Languages (in literacy) are Treated Equal!

Written 
Language

Oral 
Language

Visual 
Language

The MORE WAYS students can 
demonstrate learning, the more 
confident we are of meeting a 

goal

Instead of

The NUMBER OF TIMES, a 
student can show their learning 
in one way, the more confident 

we are of meeting a goal

A
Written 

Language

Oral 
Language

Visual 
Language

A



Activities to Collect Possible Evidence of Student Learning
- Examining rocks
- Brick and stick house
- Science center: exploring materials with 5 senses
- Exploring rocks & trees
- Journal Writing: how local Indigenous Peoples use rocks
- Journal Writing: creating stories
- Stories: The Two Rock Sisters
- Cedar art drawing & labelling



Activities to Collect Possible Evidence of Student Learning
- Examining rocks
- Brick and stick house
- Science center: exploring materials with 5 senses
- Exploring rocks & trees
- Journal Writing: how local Indigenous Peoples use rocks
- Journal Writing: creating stories
- Stories: The Two Rock Sisters
- Cedar art drawing & labelling



Evidence: drawings (product), photos (observations) 

Science: properties of familiar materials
Kid Friendly: I know how to interact with 
objects and materials by using my senses 
by:

Math: concrete or pictorial graphs as a 
visual tool
Kid Friendly: I know how to show “how 
many” using objects and pictures

Content Learning Outcomes

Curricular Competency Learning 
Outcomes

Science: Planning and Conducting: making 
exploratory observations using senses
Kid Friendly: I can share what happened by 
using my senses

Activity:



Learning Continuum: Science Content

Unit Guiding Questions
- How do I interact with different materials and objects?
- How can I describe different materials and objects?
- How can I be curious about play with different materials and objects?
- How can I use different materials and objects to share stories about myself and my family?
- How can I choose specific materials and objects to represent my family?

Content Goal: properties of familiar materials

Student friendly: I know how to interact with objects and materials by using my senses by:

Approaching Emerging Developing Confident Extending

• Showing (or 
matching) that I 
know what rocks, 
fabric, soil, wood, 
sand, plastic, 
paper, sponges, 
metal are

• Using colour & texture to 
describe objects and 
materials
• Describing roots, bark, 

trunk and needs of a 
cedar)
• Describing fabric and soil

• Using hardness and 
flexibility to describe 
objects and materials
• Describing wood, sand, 

plastic
• Describing rocks

• Using absorbency to 
describe objects and 
materials
• Describing paper, sponges
• Describing berries (frozen), 

dyed fabric

• Using lustre to 
describe objects 
and materials
• Describing metals
• Describing bones, 

fur



Learning Continuum: Math Content

Content Goal: concrete or pictorial graphs as a visual tool
Student friendly: I know how to show “how many” using objects and pictures

Approaching Emerging Developing Confident Extending

• I can count the 
objects or 
pictures.

• I can draw a desired 
number of objects.

• I can use symbols (digits) 
to indicate “how many.” I 
can compare quantities by 
counting the objects.

• I can compare 
quantities by using 
objects and symbols. I 
can identify ‘fewer’ and 
‘more’ than.

• I can compare 
quantities by using 
symbols. I can identify 
“fewer” and “more” by 
reading numbers.

Learning Continuum: Science Curricular Competency

Content Goal: Planning and conducting: making exploratory observations using senses
Student friendly: I can share what happened by using my senses

Approaching Emerging Developing Confident Extending

I can look at 
different objects 
and materials

I can follow a model 
to move objects

• I can use properties of 
objects and materials to 
describe what I see and 
feel

• I can observe different 
objects interact with 
different materials and 
describe what I see

• I can compare how 
different objects move 
on different materials

• I can explain which 
materials and surfaces 
work better for certain 
objects to move



Activities to Collect Possible Evidence of Student Learning
- Examining rocks
- Brick and stick house
- Science center: exploring materials with 5 senses
- Exploring rocks & trees
- Journal Writing: how local Indigenous Peoples use rocks
- Journal Writing: creating stories
- Stories: The Two Rock Sisters
- Cedar art drawing & labelling



Activity: Brick & Stick House
Science: properties of familiar materials
Kid Friendly: I know how to interact with 
objects and materials by using my senses

Content Learning Outcomes

Curricular Competency Learning 
Outcomes
Science: Planning and Conducting: making 
exploratory observations using senses
Kid Friendly: I can share what happened by 
using my senses

Evidence: houses (product), photos (observations), quotes (conversations) 



Learning Continuum: Science Content

Unit Guiding Questions
- How do I interact with different materials and objects?
- How can I describe different materials and objects?
- How can I be curious about play with different materials and objects?
- How can I use different materials and objects to share stories about myself and my family?
- How can I choose specific materials and objects to represent my family?

Content Goal: Properties of familiar materials

Student friendly: I know how to interact with objects and materials by using my senses by:

Approaching Emerging Developing Confident Extending

• Showing (or 
matching) that I 
know what rocks, 
fabric, soil, wood, 
sand, plastic, 
paper, sponges, 
metal are

• Using colour & texture to 
describe objects and 
materials
• Describing roots, bark, 

trunk and needs of a 
cedar)
• Describing fabric and soil

• Using hardness and 
flexibility to describe 
objects and materials
• Describing wood, sand, 

plastic
• Describing rocks

• Using absorbency to 
describe objects and 
materials
• Describing paper, sponges
• Describing berries (frozen), 

dyed fabric

• Using lustre to 
describe objects 
and materials
• Describing metals
• Describing bones, 

fur



Learning Continuum: Science Content 

Learning Continuum: Science Curricular Competency

Content Goal: Planning and conducting: making exploratory observations using senses
Student friendly: I can share what happened by using my senses

Approaching Emerging Developing Confident Extending

I can look at 
different objects 
and materials

I can follow a model 
to move objects

• I can use properties of 
objects and materials to 
describe what I see and 
feel

• I can observe different 
objects interact with 
different materials and 
describe what I see

• I can compare how 
different objects move 
on different materials

• I can explain which 
materials and surfaces 
work better for certain 
objects to move

Content Goal: local First Peoples uses of plants

Student friendly: I know different ways that First Peoples use objects and materials

Approaching Emerging Developing Confident Extending

I know what cedar is, what rocks 
are etc.

cedar – parts of the cedar, how it 
is used

Rocks – use of rocks for making 
gardens, cooking, bentwood 
boxes

Berries – dying, fabric, art, food Animals – food, clothing, entire 
animal, bones, symbolism/ 
character



Learning Continuum: Art Content 

Learning Continuum: Art Curricular Competency

Content Goal:   processes, materials, movements, technologies, tools, and techniques to support arts activities

Student Friendly:   I know how to use materials and objects to create art

Approaching Emerging Developing Confident Extending

I can create art based 
on a model.

I can create art based on a model 
and a limited number of materials 
and a limited number of steps.

I can create art based on a model 
and selected materials/ objects and 
following a step by step process.

I can create unique art using 
a variety of materials 
independently and describe 
the process.

I can create unique art 
and describe the process. 
I can tell you what I 
enjoyed about the 
process and explain why.

Curricular Competency Goal:   Create artistic works collaboratively and as an individual, using ideas inspired by imagination, inquiry, experimentation, 
and purposeful play
Student Friendly:  I can create art by playing and using different materials by myself and with others.

Approaching Emerging Developing Confident Extending

I can create art by myself. I can create art with others. I can create art by 
following a plan by myself 
and with others.

I can make a plan and follow 
it when creating art. I can 
change my plan when I 
create art with others.

I can plan with others and follow 
our plan when creating art as a 
team.



Evidence of Learning
• “I feel bricks. And they are hard!” - Maggie

• “I feel the concrete. It is soft.” - Tereza

• “I like it because there is a lot of cement and 
many bricks.” – Klyde

• “The sticks were bumpy.” –Klyde
• “It feeled hard to build with. The sticks were 
cold.”-Maggie



• “The mortar feels mushy.” – Oscar

• “The bricks feel hard.” – Patrick

• “The sticks were rough. It was hard  [to build 
with]. – Patrick

• “They felt smooth and hard.” - Oscar

Evidence of Learning



• “Bricks feel like rocks.” – Tadashi

• “The bricks feel cold.” – Jack

• “The sticks were bumpy. It was a bit hard [to build 
a house.] –Henry

• “The sticks were bumpy and smooth.” –Tadashi
• “They were rough and bumpy.” - Indi

Evidence of Learning



Course: Bio 20 Student: H 

General Learning Outcome: 20-A1.4s I can work collaboratively and 
communicate my findings by presenting so that it makes sense to 
others

Specific Learning Outcome:

Student Evidence

Assessing Student Evidence
Shelley  Moore,  2022

H



Course: Bio 20 Student: P 

General Learning Outcome: 20-A1.4s I can work collaboratively and 
communicate my findings by presenting so that it makes sense to 
others

Specific Learning Outcome:

Student Evidence

Assessing Student Evidence
Shelley  Moore,  2022

P



Course: Bio 20 Student: M 

General Learning Outcome: 20-A1.4s I can work collaboratively and 
communicate my findings by presenting so that it makes sense to 
others

Specific Learning Outcome:

Student Evidence

Assessing Student Evidence
Shelley  Moore,  2022

M





Learning Outcome:
Student friendly:

Grade Level

Approaching Emerging Developing Confident Extending

Our Co-Planning Journey: Learning Continuums
1. Using the elaborations for each learning outcome, we constructed a grade-level scaffold in 
student friendly language

2. We started with the most essential concept of the outcome 
and then we added on complexity

3. We extended the grade level scaffold to include an access point and challenge point



Content Curricular Competencies

I know speciation that occurs 
within our forest

I can experience and interpret the 
local environment 

I can Seek and analyze patterns, 
trends, and connections in data, 
including describing relationships 
between variables, performing 
calculations, and identifying 
inconsistencies 

I can Construct, analyze, and 
interpret graphs, models, and/or 
diagrams 

C/C+ B A A+ C/C+ B A A+ C/C+ B A A+ C/C+ B A A+
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Assessment Language Grade Level
Emerging

Grade Level
Developing

Grade Level
Confident

Grade Level Learning 
Standard

Essential Concept More complexity More complexity

An Additive Continuum of Proficiency

www.fivemooreminutes.com Shelley Moore, 2020

C/C+

B/ B+

A



Grade: 4/5 Subject Area: Math Strand: Number Planning Team:

Big Idea(s): What do I need to Understand?
Fractions and decimals are types of numbers that can represent 
quantities

Unit Guiding Question(s):
What is a fraction? What is a decimal? How are fractions and decimals connected?
How do fractions and decimals show quantity? How do fractions and decimals help us 
understand the world?

Key Vocabulary: fractions, decimals, numbers, mental math, strategies, quantity, visualize, communicate, Equivalent fractions

Learning Standard Curricular Language
What do I need to know and do? Student Friendly Language Possible summative 

activities/ tasks

Content ordering and comparing fractions (4) I know what a fraction is
I know how to put fractions in order
I know how to compare fractions

Content Equivalent fractions (5) I know what an equivalent fraction is
I know how to make equivalent fractions

Cu
rr

ic
ul

ar
 C

om
pe

te
nc

ie
s

Reasoning & 
Analysis

Develop mental math strategies and 
abilities to make sense of quantities

(I know some mental math strategies)
I can use mental math strategies to help me understand 
quantity (how much/many)?

Understanding & 
Solving

Visualize to explore mathematical concepts 
(math ideas)

I can visualize to help me understand math ideas

Communicating 
& Representing

Communicate (share) mathematical 
thinking in many ways

I can share my thinking in math in different ways

Connecting & 
Reflecting

Connect mathematical concepts (math 
ideas) to each other and to other areas and 
personal interests

I can connect what I am learning in math to other subjects and 
areas
I can connect what I am learning in math to my life and my 
interests
I can connect what I am learning in math now, to other math I 
have learned before

Backwards Design Planning Dr. Shelley Moore, 2023

https://curriculum.gov.bc.ca/curriculum/mathematics/4/core
https://curriculum.gov.bc.ca/curriculum/mathematics/4/core
https://curriculum.gov.bc.ca/curriculum/mathematics/4/core
https://curriculum.gov.bc.ca/curriculum/mathematics/4/core
https://curriculum.gov.bc.ca/curriculum/mathematics/4/core
https://curriculum.gov.bc.ca/curriculum/mathematics/4/core


Standards Based Grade Book (Content)

Learning Standards ordering and comparing fractions (4) Equivalent fractions (5)

Evaluation Date: 

Levels of Complexity
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ALL ALL MOST SOME FEW ALL ALL MOST SOME FEW

Student 1

Student 2

Student 3

Student 4

Student 5

Standards Based Assessment Template Dr. Shelley Moore, 2023

https://curriculum.gov.bc.ca/curriculum/mathematics/4/core


Standards Based Grade Book (Curricular Competencies)

Learning 
Standards

Develop mental math 
strategies and abilities to 
make sense of quantities

Visualize to explore 
mathematical concepts

Communicate mathematic
al thinking in many ways

Connect mathematical 
concepts to each other and 
to other areas and 
personal interests

Evaluation Date: 

Levels of 
Complexity
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16 16
ALL ALL MOST SOME FEW ALL ALL MOST SOME FEW ALL ALL MOST SOME FEW ALL ALL MOST SOME FEW

Student 1 • • • • • • • • 8 16 50 C- 2

Student 2 • • • • • • • • • • • • • • • • 14 16 88 A 3 +

Student 3 • • • • • • • • • • • I 16 I I 1

Student 4 (IEP-S) • • • • • • • • • • • 11 16 69 C+ 2+

Student 5 (IEP-R) • • • • 4 4* 100 A 4(R)

Standards Based Assessment Template Dr. Shelley Moore, 2023

https://curriculum.gov.bc.ca/curriculum/mathematics/4/core
https://curriculum.gov.bc.ca/curriculum/mathematics/4/core
https://curriculum.gov.bc.ca/curriculum/mathematics/4/core
https://curriculum.gov.bc.ca/curriculum/mathematics/4/core
https://curriculum.gov.bc.ca/curriculum/mathematics/4/core


Grade Level 
Learning 
Standard

Approaching
Grade Level

Grade Level
Emerging

Grade Level
Developing

Grade Level
Confident

Extending
Grade Level

Assessment 
Language

(Approaching) Emerging Developing Proficient 
(Confident)

Extending

An Additive Continuum of Proficiency

www.fivemooreminutes.com Shelley Moore, 2020

2

3

3.5

IEP evaluation

4

Incomplete



EFP 11 Use Backward Design to Identify 
Big Ideas and Guiding Questions 

Big Ideas

• First Peoples texts and stories provide insight into key aspects of Canada’s past, present and future.

• New media influence people’s understanding of community

Guiding Questions 
• How are First Peoples/ does our community use digital spaces to share stories of identity?

• How use digital spaces to share stories of identity?

• How can digital spaces be used as an opportunity to share issues important to First Peoples/our community?

• What are the impacts on the reader/listener/viewer of the change in the medium (delivery) of story?

• How can I respond using digital platforms?



Identify Learning Standards

Content Competencies

ü I know new media functions, including community building and advocacy 

Curricular Competencies

ü I can apply appropriate strategies in a variety of contexts to guide inquiry, extend thinking, and comprehend texts 

ü I can respond to text in personal, creative, and critical ways 

Accessing Emerging Developing Proficient Extending

I can ask questions 
to help me 
understand text 

I can apply appropriate 
strategies in a variety 
of contexts to 
comprehend texts 

I can apply appropriate 
strategies in a variety 
of contexts to extend 
thinking 

I can apply appropriate 
strategies in a variety 
of contexts to 
comprehend text, 
extend thinking, and 
guide inquiry 

I can evaluate why specific 
strategies for comprehension, 
extending thinking and guiding 
inquiry are more effective than 
others depending on context 

Accessing Emerging Developing Proficient Extending

I can respond to text I can respond to text 
personally 

I can respond to texts 
creatively 

I can respond to a 
texts critically 

I can respond to diverse 
texts in critical and 
creative ways 



Performance Task One: Listen to the Voices- Using the Placemat

• Considering the various artists you watched and 
listened to, what are the different messages being 
shared? 

• What connections can you make between them? 

• How do the messages connect with First Peoples 
languages, cultures and traditions?

• How are these artists using their voices to share stories 
of who they are?

• Why might hip hop or spoken word be an effective way 
to talk about issues affecting First Peoples? 

• Record your notes on the placemat. You will be 
submitting it.

JB The First Lady performs at the Pipeline Resistance Café for 
Unist’ot’en Camp https://www.youtube.com/watch?v=UEAyDes1Llw
JB The First Lady Still Here 
https://www.youtube.com/watch?v=wGTqXZrH374

Andrew Dexel https://www.beatnation.org/andrew-dexel.html
Sonny Assu http://nationtalk.ca/story/a-radical-mixing-by-sonny-assu-
at-canada-gallery
Supaman Why https://www.youtube.com/watch?v=OiVU-W9VT7Q

Winona Linn Knock Off Native 
https://www.youtube.com/watch?v=i_zFOsd_pqA
Zaccheus Jackson: Invicta
https://www.youtube.com/watch?v=KW2EJHZo1a8
Zaccheus Jackson: Of Wings 
https://www.youtube.com/watch?v=jKVkOmxdwxQ

N’we Jinan Artist “Home to Me”
https://www.youtube.com/watch?v=EgaYz8YWsO8
N’we Jinan Artist “The Highway”
https://www.youtube.com/watch?v=hG_9d260YeI
N’we Jinan Artist “Hide and Seek” 
https://www.youtube.com/watch?v=ZV9AUQoqfAc

https://www.youtube.com/watch?v=UEAyDes1Llw
https://www.youtube.com/watch?v=wGTqXZrH374
https://www.beatnation.org/andrew-dexel.html
http://nationtalk.ca/story/a-radical-mixing-by-sonny-assu-at-canada-gallery
http://nationtalk.ca/story/a-radical-mixing-by-sonny-assu-at-canada-gallery
https://www.youtube.com/watch?v=OiVU-W9VT7Q
https://www.youtube.com/watch?v=i_zFOsd_pqA
https://www.youtube.com/watch?v=KW2EJHZo1a8
https://www.youtube.com/watch?v=jKVkOmxdwxQ
https://www.youtube.com/watch?v=EgaYz8YWsO8
https://www.youtube.com/watch?v=hG_9d260YeI
https://www.youtube.com/watch?v=ZV9AUQoqfAc


Performance Task Two: Social Commentary

Create a digital multimedia commentary which reflects your newfound understanding of Indigenous 
issues in the past, present and future. You may directly respond to the artists or to the issues they are 
highlighting. You should consider the perspective from which you are viewing the texts and respond 
appropriately. 

Student 1:

Student 2:

Accessing Emerging Developing Proficient Extending

I can respond to text I can respond to text 
personally 

I can respond to texts 
creatively 

I can respond to a 
texts critically 

I can respond to diverse 
texts in ways that 
integrate critical thought 
and creative performance
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Grade 11 Biology Quiz
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ACCESS Point/Alternate Goal Grade Level (pass)





Grade 11 Biology Quiz





Class Review for : Ms. S Grade 6/7 class Teacher: Ms S, Ms.L Date: October 2018

We can plan for our students by getting to know the:

Interests & Identities of the class Classroom Strengths Classroom Stretches

Pokemon, skateboarding, art/drawing, read a louds, 
each other

Korean, Japanese, Taiwanese, Indigenous, Autistic

Supportive of each other, patient, kind, don’t give up, 
insightful, creative

English language, written output, taking the lead, 
initiative

Based on the interests, strengths and stretches of this class:

The BIG question or inquiry I have for this class: How can we respond to the diversity of our class? What frameworks and strategies can help us to design an adjustable 
airplane?

We can try to answer this questions by making a plan to 
try something new:

We can meet this goal(s) by reducing barriers in the classroom:

Decision: Something I want to try Decision: Barriers to Learning (UDL) Decision: Barriers to Equity (Reconciliation)

Designing a classroom support plan
Designing a unit that plans for the range
Using Kenny’s interest to include him

We can choose multiple text levels for text, multiple 
interests areas

We can make learning intentions clear (and the range of 
complexity for kids to choose from)

We can include multiple perspectives with the texts we 
choose 

We can reflect on our identities as we learn

We can meet this goal(s) by targeting core competencies chosen as a community:

Decision: Targeted competencies to target for this class

We can be personally aware and responsible

The Class Review – Brownlie, F & King, J, 2011 adapted by S. Moore, 2019

Who are the PILOTS?
Who are the students? What are their dimensions?



What kind of plane are we flying?
What are the grade-level standards?

Class: Gr. 6/7 Planning Team: Shackles, Locke & Moore

Essential Question: What does it mean to be personally aware and responsible and how can this help 
me in my life inside and outside of school?

Key vocabulary: goal, celebrate, effort, accomplishment, persevere, advocate, plan, initiative

Goals

Competency Goal I can be personally aware and responsible by being self determined

Competency Goal I can be personally aware and responsible by being self regulated

Summative Tasks (Self Evaluation)

New format
(3D model)

Create a 3D model that represents your understanding of being personally 
aware & responsible 

Choice Format
(letter, comic book, 
conversation)

Describe how being personally aware & responsible connects to and can help 
you in your own life

Shelley Moore, 2019



How do we make the airplane adjustable?
How do we allow for access and challenge?

Class: Gr. 6/7 Planning Team: Shackles, Locke & Moore

Essential Question: What does it mean to be personally aware and responsible and how 
can this help me in my life inside and outside of school?

Key vocabulary: goal, celebrate, effort, accomplishment, persevere, advocate, plan, 
initiative

Goal Continuums

I can be personally aware and responsible by:

Goal Access Goal Goal for ALL Goal for MOST Goal for FEW

being self 
determined

• I can  set a 
goal

• I can celebrate
my efforts and 
accomplishments

• I can advocate
for my myself 
and my ideas 

• I can take initiative
and make change 
in myself and the 
world 

being self 
regulated

• I can 
accomplish a 
goal

• I can persevere
through 
challenging tasks 

• I can implement 
a plan that I 
have made to 
meet a goal

• I can adjust a plan
that I have made 
to meet a goal

Start Here

Shelley Moore, 2019



Students… Strategies & Supports
who needs the most support Universal Support 

(Good for ALL)
Targeted Support
(CHOICE for ALL)

Essential Support (Good for 
ONE)

Need
behaviour

Kenny, Kendra , Max, 
Jackson

- Structured and
- predictable lessons
- start lessons with an 

accessible activity
- connect to interests, 

connect to life

Choice to work alone, 2 min K - ?????

Need
literacy

Cathy X., Eric,, 
Breanna, Alexandria

- Literature circles
- Attend to vocabulary, Group 

work
- connect to life

Text at different reading levels, 
- Choice of complexity
Oral, written, visual language 
options

Need
ELL/EAL

Cathy Z, Eric, Joanna, 
Max, Annabel, Kelly 

- Attend to vocabulary
- Group work
- Text from multiple 
perspectives

Oral, written, visual language 
options

translator

who needs the most challenge
Johnathan Ethan
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Kenny

Who are the PILOTS? 
Who are the students? What are their dimensions?



Shelley Moore, 2019

How do we support pilots (students) to make the adjustment 
they need?
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Students as Pilots



Students… Strategies & Supports

who needs the most support Universal Support 
(Good for ALL)

Targeted Support
(CHOICE for ALL)

Essential Support (Good for 
ONE)

Need
behaviour

Kenny, Kendra , Max, 
Jackson

Structured and predictable lessons, 
start lessons with an accessible 
activity, connect to interests, 
connect to life, Connect to interest, 
11 min. lessons (timer)

Choice to work alone, 2 min,
Body zone/ tools

Choice to stay in the 
classroom or work outside 
the classroom (hallway, 
office, library)

Need
literacy

Cathy X., Eric,, 
Breanna, Alexandria

- Literature circles
- Attend to vocabulary, Group 

work
- connect to life

Text at different reading levels, 
- Choice of complexity
Oral, written, visual language 
options

Need
ELL/EAL

Cathy Z, Eric, Joanna, 
Max, Annabel, Kelly 

Attend to vocabulary
Group work
Text from multiple perspectives

Oral, written, visual language 
options

translator

who needs the most challenge
Johnathan Ethan
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How do we support pilots (students) to make the adjustment 
they need?


