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Including students with 
special needs into 
general education 

classrooms?

Teaching
to the diversity of ALL 

students, including 
Disability
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How do we do

Inclusion?
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WHAT IS A  strength-based  PERSPECTIVE?
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• Believing that ANY and ALL students can learn in ANY and ALL 
contexts because accessing learning does not rely on pre-
requisites

• Focusing on what students CAN do and where they COULD be, 
instead of what they CAN’T do and where they SHOULD be

• Build on the strengths of students to contribute to their 
communities, teach others and facilitate a sense of belonging

• Harness the strengths of students to build on their stretches, 
or get better at things that are hard

A  strength-based  PERSPECTIVE IS…

2023



leads to 
greater access 
to grade level 

curriculum and 
peers

leads to 
decisions 

based on high 
expectations 

leads to 
presuming 

student 
competence

Looking at 
students 
through a 
strength-

based lens

Results in 
increases in 
student learning, 
achievement and 
quality of life 
after school

WHY A  strength-based  PERSPECTIVE?

2023



“Even if we are wrong about a 
students’ capabilities to access and 
learn grade level curriculum with 
their peers, the consequences of that 
presumption being wrong are not as 
dangerous as not holding high 
expectations.”

-Cheryl Jorgenson
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HOW CAN WE

strength-based

shift our practice

TOWARDS A

PERSPECTIVE?
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Getting to Know Children & Family Dimensions – Family Interview
Child: Child: Child: Child: Child:

What are the identities of your 
child and your family?

What are the identities of your 
child and your family?

What are the identities of your 
child and your family?

What are the identities of your 
child and your family?

What are the identities of your 
child and your family?

What are the interests of your 
child and your family?

What are the interests of your 
child and your family?

What are the interests of your 
child and your family?

What are the interests of your 
child and your family?

What are the interests of your 
child and your family?

What are the strengths of your 
child?

What are the strengths of your 
child?

What are the strengths of your 
child?

What are the strengths of your 
child?

What are the strengths of your 
child?

What is hard for your child in 
this community? What do they 
need support with?

What is hard for your child in 
this community? What do they 
need support with?

What is hard for your child in 
this community? What do they 
need support with?

What is hard for your child in 
this community? What do they 
need support with?

What is hard for your child in 
this community? What do they 
need support with?

What is getting in the way for 
your child to feel a sense of 
belonging and success in this 
community? What is getting in 
the way for the family?

What is getting in the way for 
your child to feel a sense of 
belonging and success in this 
community? What is getting in 
the way for the family?

What is getting in the way for 
your child to feel a sense of 
belonging and success in this 
community? What is getting in 
the way for the family?

What is getting in the way for 
your child to feel a sense of 
belonging and success in this 
community? What is getting in 
the way for the family?

What is getting in the way for 
your child to feel a sense of 
belonging and success in this 
community? What is getting in 
the way for the family?
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• Believing that ANY and ALL students can learn in ANY and ALL 
contexts because accessing learning does not rely on pre-
requisites

• Focusing on what students CAN do and where they COULD be, 
instead of what they CAN’T do and where they SHOULD be

• Build on the strengths of students to contribute to their 
communities, teach others and facilitate a sense of belonging

• Harness the strengths of students to build on their stretches, 
or get better at things that are hard

A  strength-based  PERSPECTIVE IS…
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Reducing 
Barriers

Supporting Needs



Adding Ramps to Learning

Moore, 2023

Physical 
Barriers

Social& 
Emotional 

Barriers

Learning & 
Curricular 
Barriers

Barriers 
to Equitable

Access

Universal Design for 
Learning



Universal Design for Learning: The Ramps for Learning



How I came to 
understand 
BACKWARDS 
DESIGN



Activity/Task 

Grade Level Goals

Grade Level Goals

Adapted Goals

Modified Goals

Activity 1

Activity 2

Activity 3

Forward Design

Same for Everyone

Same for Everyone

Differentiated

DifferentiatedBackward Design

McTigue, 2010

Compromises the 
integrity of 
evaluation

Does not 
compromise the 
integrity 
evaluation

Standards Based

Standardized

UBD: Determining the Learning Standard



Subject Area Learning Standards



What types of goal are in the curriculum?
• Content
• What do we need to know?

• Process
• What do we need to do?

Backwards Design



What do we need to KNOW?
I know…

What do we need to DO?
I can…

Who do we need to BE?
I am…

Shelley Moore, 2107

Backwards Design
What do we need to UNDERSTAND?

I understand …



Shelley Moore, 2107

Curriculum as 
a flip book



Organizing Idea

Literacy Progressions

Shelley Moore, 2107

The Backwards Design FLIPBOOK-Unit Planning
Alberta’s Renewed/Renewed Curriculum

Numeracy Progressions

Competencies

Guiding Questions

What do we need to do?

What do we need to do?

Who do we need to be?
Student 

Assessment & 
Evaluation

Context

Teacher 
Assessment

Learning Outcome What do we need to understand? (U)

What do we need to know? (K)

What do we need to do? (S & P)

Teacher 
Assessment &  

Evaluation



Grade: Subject(s): Planning Team:

Organizing Idea:

Vocabulary to know and use:

Curricular Language Student- Friendly

Our Guiding Unit/Essential 
Question(s):

Learning Outcome: Understandings:

Knowledge:

Processes & Skills:

Literacy and/or Numeracy 
Progressions

Competencies

Backwards Design Unit Planning Template: Shelley Moore 2024 Alberta Renewed Curriculum



Grade: 4 Subject(s): Math Planning Team:

Organizing Idea: Number: Quantity is measured with numbers that enable counting, labelling, comparing, and operating. 

Vocabulary to know and use: add, subtract, whole numbers, decimals, place value, estimate

Curricular Language Student- Friendly

Our Guiding Unit/Essential 
Question(s):

How can understanding of addition and subtraction be extended to 
decimal numbers? 

How can we use what we know about adding and subtracting whole numbers 
and apply it to decimal numbers?

Learning Outcome: 
Students add and subtract 
within 10 000, including 
decimal numbers to 
hundredths. 

Understandings: Standard algorithms for addition and subtraction may 
be used for any decimal numbers. 

Knowledge: Standard algorithms for addition and subtraction of 
decimal numbers are conventional procedures based on place value. 
Estimation can be used to check the reasonableness of a sum or 
difference. 

Processes & Skills:
Add and subtract numbers, including decimal numbers, using standard 
algorithms. 
Assess the reasonableness of a sum or difference using estimation. 
Solve problems using addition and subtraction, including problems 
involving money. 

I understand that how I add and subtract whole numbers can also be used to 
add and subtract decimals

I know how place value can help me add and subtract decimals
I know how estimation can help check to see if my adding and subtracting of 
decimals makes sense

I can add and subtract numbers that include decimals

I can tell if my answer to adding or subtracting makes sense

I can solve problems where I need to add and subtract numbers that have 
decimals, including money 

Literacy Progressions Vocabulary: Students acquire and use precise and descriptive 
vocabulary, general academic vocabulary (e.g., identification, 
definition), and subject/discipline-specific vocabulary (e.g., pulley, 
ecosystem) related to learning experiences

I can learn and use math vocabulary when I am learning and sharing my 
learning

Numeracy Progressions Qualitative Information: Students calculate using whole numbers and 
decimals in real-life situations.

I can solve real world math problems

Competencies Problem Solving:  I acquire and select information to identify problems. I can problem solve by knowing what information I need

Backwards Design Unit Planning Template: Shelley Moore 2024 Alberta Renewed Curriculum





Grade: 20-2 Subject Area: 
Math

Planning Team: Kim and team

Big Idea(s): What do I need to understand? I 
understand algebraic and graphical reasoning 
through the study of relations

Unit Guiding Question(s):
What is algebra and why is it useful?
How can we see and understand the relationships between given algebraic 
scenarios?
How are algebraic equations and graphs connected?
How can I use graphing to show algebraic equations?
How can I understand an algebraic scenario by looking at information in a 
graph?

Key Vocabulary: algebra, relationships, algebraic scenarios, algebraic equations, graph, quadratic function, vertex, intercepts, axis of 
symmetry, domain, range, factors, factoring, ordered pairs, coordinates, x, y, polynomials, roots, quadratic equation, substitution, verify

Curricular Language Student Friendly Language

What do students need to 
know?
Specific Outcome 1.

Demonstrate an understanding of the 
characteristics of quadratic functions, including: 
• vertex
• intercepts 
domain and range 
axis of symmetry. 

I know what quadratic functions are
I know that quadratic functions have a vertex, 
intercepts, and an axis of symmetry
I know that quadratic functions are defined by 
their domain and range

What do students need to do?
Specific Outcome 2.

Solve problems that involve quadratic equations. I can solve problems that use quadratic equations

Who do student need to be?
Mathematical Processes

CN, PS, T, V, C, R I can make connections to help me understand
I can problem solve in math
I can use technology as a tool
I can visualize as a strategy to help me 
understand
I can communicate my thinking
I can reason by justifying my thinking

Shelley Moore, 2021



Universal Design for Learning: The Ramps for Learning



Learning Maps/ Learner Progressions

• Adjustable curriculum
• A predicted journey of  complexity
• Designed with concepts in mind
• Standards based instead of standardized
•Multiple exit points instead of multiple 

entry points
• Start from access, add on challenge
• Different from a rubric



Rubrics vs. Learning Maps

deficit deficit Standard

goal



www.fivemooreminutes.com Shelley Moore, 2019Episode 6 Strategy



Rubric: Science K

Content Goal: properties of familiar materials

Student friendly: I know how to interact with objects and materials by using my senses by:

Approaching Emerging Developing Confident Extending

• I know properties 
of familiar objects 
with support

• I am beginning to know 
properties of familiar 
objects

• I am sometimes know 
properties of familiar 
objects

• I consistently know 
properties of familiar 
objects

• I always know 
properties of 
familiar objects



Rubric: Science K

Content Goal: properties of familiar materials

Student friendly: I know how to interact with objects and materials by using my senses by:

Approaching Emerging Developing Confident Extending

• I know properties 
of familiar objects 
with support

• I am beginning to know 
properties of familiar 
objects

• I sometimes know 
properties of familiar 
objects

• I consistently know 
properties of familiar 
objects

• I always know 
properties of 
familiar objects

The problem is frequency is not complexity & it is deficit based
It doesn’t matter is a student uses “support” or not if the tool or 
action increases independence (support is not a person)
- If they need a person to meet a goal, the goal is not accessible 
enough



One point rubric

Standard

goal



One Point Rubric: Science K

Our Unit Questions
• How do I interact with different materials and objects?
• How can I describe different materials and objects?

I need support My goals for this unit I need challenge

• I know how to interact with objects and 
materials by using my senses

•  I know different ways that objects move 

• I know different ways that First Peoples use 
objects and materials 

• I can share what happened by using my senses 

Hard for summative assessment - does not communicate the 
various complexities of how to meet each goal



Reductive vs vs. Additive

Essential More complex More complex

Learning Outcome



Additing Complexity: Science

Content Goal: properties of familiar materials
Student friendly: I know how to interact with objects and materials by using my senses 
by:

1 2 3 4

• I have an emerging 
understanding of the 
learning outcome

• I have a developing 
understanding of the 
learning outcome

• I have a proficient 
understanding of the 
learning outcome

• I have a sophisticated 
understanding of the 
learning outcome



Increasing Complexity: Science

Content Goal: properties of familiar materials
Student friendly: I know how to interact with objects and materials by using my senses 
by:

1 2 3 4

• I have an emerging 
understanding of the 
learning outcome

• I have a developing 
understanding of the 
learning outcome

• I have a proficient 
understanding of the 
learning outcome

• I have a sophisticated 
understanding of the 
learning outcome

Subjective and lacks clarity



Grade Level 
Learning 
Standard

Approaching
Grade Level

Grade Level
Emerging

Grade Level
Developing

Grade Level
Confident

Extending
Grade Level

Creating 
Access

Essential 
Concept

More 
Complexity

More 
Complexity

Creating 
Challenge

An Additive Continuum of Proficiency

www.fivemooreminutes.com Shelley Moore, 2023

(Replacement IEP Goal)

(IEP evaluation)

Incomplete



Learning Outcome:
Student friendly:

Grade Level

Approaching Emerging Developing Confident Extending

Our Co-Planning Journey: Learning Continuums
1. Using the elaborations for each learning outcome, we constructed a grade-level scaffold in 
student friendly language

2. We started with the most essential concept of the outcome 
and then we added on complexity

3. We extended the grade level scaffold to include an access point and challenge point



Content Goal: properties of familiar materials

Student friendly: I know how to interact with objects and materials by using my senses by:

Approaching Emerging Developing Confident Extending

• Showing (or 
matching) that I 
know what rocks, 
fabric, soil, wood, 
sand, plastic, 
paper, sponges, 
metal are

• Using colour & texture to 
describe objects and 
materials
• Describing roots, bark, 

trunk and needs of a 
cedar)
• Describing fabric and soil

• Using hardness and 
flexibility to describe 
objects and materials
• Describing wood, sand, 

plastic
• Describing rocks

• Using absorbency to 
describe objects and 
materials
• Describing paper, sponges
• Describing berries (frozen), 

dyed fabric

• Using lustre to 
describe objects 
and materials
• Describing metals
• Describing bones, 

fur

Additive Learning Continuum: Science



Grade: 2 Subject(s): Science Planning Team: Kim (CT2), Shelley, Jessica (PA), Raime (P), 
Kendra (DI)

Our Guiding Unit Question:

 How does water impact living things in the environment? 

Student Friendly:

What is water? Why is water important to living things?

Learning Outcome: 

Students investigate characteristics of water and the 
importance of water to living things in the environment. 

Student friendly:

I can investigate water

I know that water is important to living things and the 
environment

Numeracy: We can collect data 
Numeracy: We can communicate our learning 
Literacy: We can use strategies to help us understand text
Competency: We can be cultural and global citizens

Important vocabulary to know and use:

Water
Environment
Living things

Citizens
Strategies
communicate

Investigate
Collect data
Text



Approaching 
(Beginning)

(Plate)

Essential 
(Acceptable)

(Potato)

Developing  
(Proficient)

(Dairy)

Confident 
(Mastery)

(Baked Bits)

Extending
(Challenge)

(Onions)

kn
ow

le
dg

e

I know the 
difference between 
land and water on 
the Earth

I know water in our 
community
I know the Water 
cycle

I know that Earth has 
salt water and fresh 
water

I know that water is a natural resource that is found in 
oceans, lakes, ponds, rivers, streams, wetlands, and 
glaciers 

I know that water covers most of Earth’s surface, making 
Earth a unique planet in the solar system 

I know that almost all of the water on Earth is salt water 
that is not drinkable by many animals 

I know that most living things on Earth are found near 
water because water is essential for life 

I know that water returns to the environment through 
rain, snow, sleet, and hail (precipitation) 

I know that First Nations, Métis, and Inuit have a sense of 
place and identity that is connected to water

I know that scientists ask questions, make predictions, and 
collect and record data 

I know that freshwater habitats 
are found in rivers, ponds, lakes, 
and wetlands 

I know that freshwater habitats 
are home to a variety of plant and 
animal life (biodiversity) 

I know that saltwater habitats are 
found in oceans and seas 

I know that saltwater habitats are 
home to a variety of plant and 
animal life (biodiversity) 

I know that investigation of water 
in the environment needs to be 
done respectfully and safely 

I know that clean fresh 
water has no taste, colour, 
or smell 

I know that much of Earth’s 
fresh water is in the form of 
ice and snow at the north 
and south poles, found in 
glaciers, or stored

 underground (groundwater) 
I know that observations of 
living things can be done 
with minimal disturbance to 
the environment 

I know that 
water is 
essential to 
non-living 
things

Grade 2 Subject(s): 
Science

Planning Team: Kim (CT2), Shelley, Jessica (PA), Raime (P), Kendra (DI)

Guiding Unit 
Question:

What is water? Why is water important to living things?

Key vocabulary: Water, environment, living things, citizen, strategies, communicate, investigate, collect data, 
text

Learner Progression

Learning Outcome: I can investigate water; I know that water is important to living things and the environment



Approaching 
(Beginning)

(Plate)

Essential 
(Acceptable)

(Potato)

Developing  
(Proficient)

(Dairy)

Confident 
(Mastery)

(Baked Bits)

Extending
(Challenge)

(Onions)

Sk
ill

s &
 P

ro
ce

du
re

s

I know my 5 
senses

I can notice

I can wonder

I know how I 
use water

I can use the five senses to describe the 
characteristics of water 

I can explain the importance of water to 
living things 

I can describe the significance of water to 
the environment 

I can use appropriate science vocabulary in 
oral, written, or graphic communications 

I can explore the environment safely with 
respect and care 

I can represent how water gives a sense of 
place and identity to First Nations, Métis, 
and Inuit communities 

I can predict results of an 
investigation 

I can identify patterns in 
recorded observations

I can propose questions 
that could be investigated 

I can investigate 
different life 
forms found in 
freshwater and 
saltwater habitats

I can compare 
sources of the 
Earth’s water 

I can 
evaluate 
personal 
use of 
water 

Grade 2 Subject(s): 
Science

Planning Team: Kim (CT2), Shelley, Jessica (PA), Raime (P), Kendra (DI)

Guiding Unit 
Question(s):

What is water? Why is water important to living things?

Key vocabulary: Water, environment, living things, citizen, strategies, communicate, investigate, collect data, 
text

Learner Progression

Learning Outcome: I can investigate water; I know that water is important to living things and the environment



Approaching 
(Plate)

Essential 
(Potato)

Developing  
(Dairy)

Confident 
(Baked Bits)

Extending
(Onions)

U
nd

er
st

an
di

ng
Th

e 
pu

rp
os

e,
 fo

rm
, o

r s
tr

uc
tu

re
 o

f t
ex

ts
 c

an
 h

el
p 

or
ga

ni
ze

 th
e 

ex
pr

es
sio

n 
an

d 
un

de
rs

ta
nd

in
g 

of
 id

ea
s a

nd
 in

fo
rm

at
io

n.

Kn
ow

le
dg

e

I know my 
favourite books, 
movies, tv shows, 
websites, games 
etc.

I know texts in my 
life that I learn 
new information 
from

I know texts in my 
life that are fun 
and enjoyable

I know that text 
have a purpose

A text is anything, digital or non-digital, that has meaning for the 
individual or group who creates or engages with it.
I know that text can be digital or not digital
I know some example of text 

The purpose of a text can be to
• inform
• provide enjoyment
I know that a purpose of a text can be to give information
I know that a purpose of a text can be for enjoyment

Texts can be categorized according to their content and include 
fiction and non-fiction.

I know that there are fiction texts
I know that there are non fiction text

Literary forms of fiction and non-fiction texts include
• drama
• short stories
• Images
I know that some examples of fiction and non fiction text 

Fiction is a type of text that uses imagination to tell a story.
Non-fiction is a type of text that expresses information and 
facts.
I know the difference between fiction and non fiction

Stories can be fiction or non-fiction and can follow a 
structure, including
• problem
• Solution

I know that text can have a structure that can include a 
problem and solution

Stories can be fiction or non-
fiction and can follow a 
structure, including
• beginning
• events
• ending

I know that text can have a 
structure that can include a 
beginning and ending, and 
events

I know how 
structures 
change 
depending on 
the text

Sk
ill

s &
 P

ro
ce

du
re

s

I can choose a text 
depending on 
what I need

I can share some 
of my favourite 
texts

Examine the purpose of a variety of texts.
I can figure out the purpose of different texts

Explain personal preferences for texts that provide enjoyment.
I can share why I enjoy texts

Differentiate between fiction and non-fiction texts according to 
content.
I can look at a text and tell if it is fiction or non fiction

Examine the form of a variety of fiction and non-fiction 
texts.
I can figure out what kind of text it is

Examine the structure of a variety of fiction and non-fiction 
texts.
I can figure out how different texts are organized

Determine how the structure 
of texts can help organize the 
expression or understanding 
of ideas or information.
I can figure out how a text is 
structured and explain how 
the structure helps my 
understanding

I can figure 
out how the 
structure 
changes in a 
text and how 
it helps me 
understand 
the ideas in 
the text

Grade: 3 Subject(s): LA Planning Team:

Guiding Unit Question:
How can text organization enhance 
meaning? 

What is text? How is it organized? How does the organization of text help me understand it?

Key Vocabulary: Text, organization, form, structure, ideas, information, enjoyment, fiction, non-fiction, interests, imagination, facts, stories, beginning, problem, events, solutions, ending, digital, 

Learner Progressions

Learning Outcome: Students relate the form and structure of texts to the communication of ideas and information. I know texts. I know how texts are organized. I can use the organization of text to help me understand it.











Grade: Subject(s): Planning Team:

Curricular Language Student Friendly Language

Organizing Idea

Our Guiding Unit/Essential Question(s):

 

Learning Outcome: 

Learning Outcome: 

Literacy & Numeracy Progressions We can

Competencies We can

Important vocabulary to know and use:

Backwards Design Unit Planning Template: Shelley Moore 2022 Alberta Renewed Curriculum



Approaching 
(Plate)

Essential 
(Potato)

Developing  
(Dairy)

Confident 
(Baked Bits)

Extending
(Onions)

U
nd

er
st

an
di

ng

Kn
ow

le
dg

e
Sk

ill
s &

 P
ro

ce
du

re
s

Grade: Subject(s): Planning Team:

Organizing Idea

Guiding Unit Question:

Key Vocabulary:

Learner Progressions

Learning Outcome:

Backwards Design Planning (AB renewed curriculum)                      Shelley Moore, 2022



Dr. Shelley Moore, 2024



Constructing Inclusive Replacement Goals

Grade Level
Specific Expectations

Grade Level
Learning 
Expectation/ 
Standard

Grade Level
Summative Task(s)

Dr. Shelley Moore, 2024



Constructing Inclusive Replacement Goals

Student Friendly 
Language - Goals

Student Friendly 
Language - Questions

Dr. Shelley Moore, 2024



Constructing Inclusive Replacement Goals

Accessible Version of 
Grade Level goal 
designed for student 
who has an 
intellectual disability 
(they get graded on 
THIS goal)

Parallel 
Summative Task 
that creates 
evidence of 
replacement goal

Dr. Shelley Moore, 2024



Grade Level Learning Standards – Grade 8 Math







Subject/Course: Math 8 Teacher:

Grade Level Learning Standard: B1.1 Student can represent and compare very 
large and very small numbers, including using scientific notation, and describe 
various ways they are used in everyday life 

Replacement Goal: I know how really big and really small numbers are 
represented and used in everyday life & I can show how really big and really 
small numbers are represented 

Objective: I know numbers up to 1000
I know the place values of numbers up to 1000

Objective: I know how I use numbers up to 1000 in my everyday life

Strategies: visuals, objects, hands on, real life examples, 
partner with peers, access points to lessons, 
pull in interests 

• Co-developed by classroom and 
support teacher

• Access point for all students

• Co-developed by classroom and 
support teacher

• Individualized to student

• Determined by grade level 
learning standards

• Chosen by classroom teacher
• Shared goal with peers

• Co-developed by support 
teacher, classroom teacher with 
input from school team

Dr. Shelley Moore, 2024



•What is one useful idea?
•What is one thing you want to try?
•What is one thing you want to think about?
•What is one thing you want to learn more about?
•What is one thing you want to share with someone who is not 

here today?

2024

What’s next for you?

Its not about changing everything, its about changing 
something.




