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HOW DO WE DESIGN AN ADJUSTABLE PLANE?

•Who are the pilots? What are their 
dimensions?

•What kind of planes are they flying? 

• How is the plane responsive to the pilot’s dimensions?

• How do the pilots make the adjustments they need 
to fly the plane?
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2023

•Who are the students? What is the 
range of the variability?

•What is the grade level curriculum 
that students need to access?

• How is the grade level curriculum responsive to the 
range of student variability?

• How do we help students to make the adjustments 
they need to access the grade level curriculum?
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Getting to Know Children & Family Dimensions – Family Interview
Child: Child: Child: Child: Child:

What are the identities of your 
child and your family?

What are the identities of your 
child and your family?

What are the identities of your 
child and your family?

What are the identities of your 
child and your family?

What are the identities of your 
child and your family?

What are the interests of your 
child and your family?

What are the interests of your 
child and your family?

What are the interests of your 
child and your family?

What are the interests of your 
child and your family?

What are the interests of your 
child and your family?

What are the strengths of your 
child?

What are the strengths of your 
child?

What are the strengths of your 
child?

What are the strengths of your 
child?

What are the strengths of your 
child?

What is hard for your child in 
this community? What do they 
need support with?

What is hard for your child in 
this community? What do they 
need support with?

What is hard for your child in 
this community? What do they 
need support with?

What is hard for your child in 
this community? What do they 
need support with?

What is hard for your child in 
this community? What do they 
need support with?

What is getting in the way for 
your child to feel a sense of 
belonging and success in this 
community? What is getting in 
the way for the family?

What is getting in the way for 
your child to feel a sense of 
belonging and success in this 
community? What is getting in 
the way for the family?

What is getting in the way for 
your child to feel a sense of 
belonging and success in this 
community? What is getting in 
the way for the family?

What is getting in the way for 
your child to feel a sense of 
belonging and success in this 
community? What is getting in 
the way for the family?

What is getting in the way for 
your child to feel a sense of 
belonging and success in this 
community? What is getting in 
the way for the family?













Name: Juniper    Grade: K

Thank You For helping me GROW

Identities: I am…

Interests: I really like and/or what to learn more about:

Strengths: I am really good at and/or could teach others:

Goals: I want to grow in these areas:

Supports: I need this in my garden to grow:

Barriers: This is what makes it hard for me to grow:

Growth Year: 2022

Needs: I need this support to grow:

Student 
Voice

Moore, 2023 Module 2



The SEED PACKET

Moore, 2023 Module 2



Name: __________________                                                    Grade:  _______

Thank You For helping me GROW

Identities: I am…

• _________________________

• _________________________

• _________________________

• _________________________

• _________________________

Interests: I really like and/or what to learn more about:

Strengths: I am really good at and/or could teach others:

Goals: I want to grow in these areas:

Supports: I need this in my garden to grow:

Barriers: This is what makes it hard for me to grow:

Growth Year: ______________

Needs: I need this support in these areas to grow:

• __________________________________________________

• __________________________________________________

• __________________________________________________ 

• __________________________________________________ 

• __________________________________________________ 

• __________________________________________________ 

1. _____________________________________

2. _____________________________________

3. _____________________________________

• ____________________

• ____________________

• ____________________
_

• ____________________

• ____________________

• ____________________
_

• __________________________________________________

• __________________________________________________

• __________________________________________________

• __________________________________________________

• __________________________________________________

• __________________________________________________

Strategy 1:
 

My I.E.Pea 
Seed Packet

Moore, 2023 Module 2



Name: Conor G.    Grade: 1

Thank You For helping me GROW

Identities: I am…
• Joyful, funny & dramatic!
• I am so loving! 
• I use English, visual and ASL 

languages to communicate
• I am part of the DS community 

and have a strong inclusive 
school community

• My family enjoys some 
Caribbean traditions and food 
because that is where my mom 
grew up!

Interests: I really like and/or what to learn more about:

Strengths: I am really good at and/or could teach others:

Goals: I want to grow in these areas:

Supports: I need this in my garden to grow:

Barriers: This is what makes it hard for me to grow:

Growth Year:

Needs: I need this support in these areas to grow:

• Music, dancing, books, outdoor play, Disney princesses, water 
and water play, jumping, long hair, fruit, popcorn, ice cream

• Visual, musical, following routines
• helping the teacher, receptive language, empathetic, 

motivated to please, reading 

• I can help my classmates to understand that with the right 
supports in place, you are capable of anything. Even if others 
(or yourself) think that you can’t

1. Being aware of when I am/ am not safe
2. Communicating what I need and want
3. Social connections and interactions
4. Fine motor skills
5. Being independent

• Communication
• Social Skills
• Physical

• Being respected and included in all aspects of community, 
“first/then” language, lots of praise, time for transition with 
verbal and visual cues, lots of repetition, appropriate supports 
and strategies, patience, getting a specific job, silly and 
exciting language

• Negative or forceful comments, expectations without supports 
or strategies in place, bring rushed, taking behaviour 
personally, unclear directions, too many instructions at once, 
when people assume that I am not capable 

• Hearing
• Vision

Student & 
Family/ 

Community 
Voice

Moore, 2023 Module 2



Class Review: School Team: Date:

Class Dimensions

Class Identities
Student Perspectives:

Team Perspectives:

Class Interests
Student Perspectives:

Team Perspectives:

Classroom Strengths
Student Perspectives:

Team Perspectives:

Classroom Stretches
Student Perspectives:

Team Perspectives:

Class Needs

Need: Need: Need: Need: Need:

Team Goals

Some big questions and/or goals that we have for this class:

Team Reflections & Decisions

What works well for this class? What else can we do to reduce barriers for this class?

The Class Review – Brownlie, F & King, J, 2011                       adapted by Dr. Shelley Moore 2023
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Class Needs

Need: Need: Need: Need: Need:

Team Goals
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What works well for this class? What else can we do to reduce barriers for this class?
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Student Dimensions

Collaborative Team Goals

Collaborative Team Decisions

Prioritized Needs to Target
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Class Review for: Ms. Hinz Grade 7: CREW, Humanities & Science School: Nechako Valley Secondary School Date: October 17, 2023

We can plan for our students by getting to know their dimensions:

Identities
Culture/Race: Canadian, Indigenous, American, 
Philippines  
Disability: Autism, ADHD Intellectual Disability, 
Behavioral, Learning Disability 
Language: English, French, Filipino
SOGI:12 identify as F, 16 identify as M  
Family: Rural families, large families, x generation 
families, mixed and blended families, international 
families, farming and forestry families

Interests
Outdoors, dirt biking, hunting, horses, art, 

music, reading, football, hockey, 
volleyball, soccer, ruby,

painting, cooking, computers, gaming, 
movies, band, agriculture, farming,    

Strengths
Kind hearted, help take care of class pet Gizmo, 
love hands on activities, athletic, competitive, 

artistic, inquiry learning, asking questions , open 
to learning different perspectives, love being 

outside, helping others

Stretches
Listening when others are speaking, self-

regulation, coming to class prepared, 
transitions, following directions,, writing, 

decision making, taking risks , dealing with 
anxiety, being quiet when asked . 

Based on student dimensions we can ask questions and set some goals: 

Some questions we have about this class:
• How can we create a learning environment to meet everyone's needs and goals
• How can we learn self regulation  and ways to deal with anxiety and stress
• How can we incorporate more hands on learning and inquiry based learning given time and 

resource restraints 
• How can we incorporate  more of the   Indigenous principals  of learning 

Some goals we have for this class:
• To be open to try new things
• To build self confidence and self esteem
• To learn that its ok to make mistakes and try again 

We can respond to student dimensions by reducing and eliminating barriers for everyone:

What have we tried that is working:
• Student choice 
• Games and visuals to help learning
• Outdoor land based learning
• Reward system for positive behavior
• Creating a safe and inclusive classroom environment where all learners are welcomed 

What do we still want to try:
• Incorporating more SEL strategies in the classroom to help support all learners
• Build a more needs based classroom to help support all learners
• Teach self regulation skills and strategies
• Finding ways to build self esteem and self confidence 

We can respond to student dimensions by determining and prioritizing individual needs: (This is based on Student IEPs, observations made by Ms. Hinz (Class teacher) and help from Ms. Wall (Class 
EA)

Need: Organization
Everyone

Need: Social Skills 
LB, HS, WS, CA, , JM

Need: Transitions 
LB, HS, WS, CA,,JM, everyone 

Need: Language and Reading
LB, HS, WS, CA,JM

Need: SEL and Self regulation
LB, HS,WS,CA,JM, Everyone 

* Also an IEP Need Area
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Increasing Inclusive & Equitable Access 
by Designing for Individual Needs

Barriers to physical 
access and wellbeing

Barriers to 
social-

emotional 
wellbeing

Barriers to 
learning and 
curriculum

Barriers to 
Spiritual 

Wellbeing

Thank you Pat from Paradise Hill, SK



Increasing Inclusive & Equitable Access 
by Designing for Individual Needs

Moore, 2023

• Attention
• Anxiety 
• Communication 

(receptive)
• Communication 

(expressive)
• Eating/Food
• Engagement/Motivation
• Executive functioning
• Family/community 

and/or identity
• Frustration/ Anger
• Grief/ Trauma 

• Gross and/or Fine motor
• Intellectual ability 

(access)
• Intellectual ability 

(challenge)

• Language
• Literacy (decoding)
• Literacy (understanding)
• Literacy (written output)
• Literacy (Speaking/ oral 

language)
• Medical
• Memory
• Numeracy 
• Personal Care
• Physical/Mobility
• Self Advocacy
• Self Regulation (emotional)
• Self Regulation (behavioural)
• Self Regulation(learning)
• Self Esteem
• Self Harm
• Sensory 
• Social Skills
• Spiritual
• Transitioning
• Vision and/or hearing

Physical Need

Social 
Emotional 

Needs

Learning & 
Curriculum 

Needs

Spiritual 
Needs











Needs-Based Reflection - Individual



Needs-Based Reflection – Geeshan 6
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HOW DO WE DESIGN AN ADJUSTABLE PLANE?

2023

•Who are the students? What is the 
range of the variability?

•What is the grade level curriculum 
that students need to access?

• How is the grade level curriculum responsive to the 
range of student variability?

• How do we help students to make the adjustments 
they need to access the grade level curriculum?



Tumwater School District
Tumwater, Washington
Peter G Schmidt Elementary School - Grade 5 - Science

Coaching Sessions (4 x 90 min sessions)

Session 1 Session 2 Session 3 Session 4 Session 5

What we did 
together in 90 
min session

Getting to know 
learners
- Class Review
- Target Students
- Needs Based 

Reflection

Making decision 
to support 
learning
- Needs Based 

Reflection

Designing 
Inclusive 
Learning 
Experiences
- Backwards 

Design
- Learning 

Continuums

Designing 
Inclusive 
Learning 
Experiences
- UDL Lesson 

Design

- Assessing 
Student 
Learning

- Sharing our 
learning

What teams 
did in 
between 
sessions

- Gather 
information 
from students

- Teach a 
needs-based 
strategy 
lesson

- Gather 
curricular 
resources

- Teach a 
lesson

- Gather 
evidence

- Share the 
process with 
others



Class Review: Gr 4/5 School Team: PJS Elementary Date: Feb 2024

Class Dimensions

Class Identities:
Families – half are in split families 2 
families navigating cancer, 1 parent in 
rehab
Grade – 4/5 combined
Cultures: Kenyan, Caucasian, Japanese, 
Ethiopia, Hispanic, Pacific Islander, 
Religion: Christian, 
Language: English

Class Interests:
Competition, trivia, puzzles, word games, 
brain teasers, riddles, working with friends, 
choice, being creative, stories and read 
aloud, art, service, kindergarten buddies

Classroom Strengths:
Creating, social, healthy competition, fair, 
protective, aware, helping others, working 
with others, leadership, being aware of 
others, allowing others to lead, socially 
awareness & responsible, understanding, 
strong academically overall (gr 4), reading, 
motivated intrinsically

Classroom Stretches:
Waiting, their turn, not always getting your way/ 
what you want, being aware that what is “easy” 
is not easy for everyone, being aware of diverse 
abilities, empathy and mindful of how what we 
say affects others, stamina, justifying their 
learning, deep thinking and sharing of their 
learning, too comfortable sometimes

Targeted Class Needs

Need: Anxiety/ Emotional Regulation

GA, LB, JA, ES, KR, GS 

Need: Engagement/ Motivation

LB, JA, ES, NS 

Need: Trauma/ Family Needs

GA, LB, JA, ES, JK, LE 

Need: Literacy

GA, MA, KR, TP, AB 

Collaborative Team Questions

E: How to support literacy needs? How do we make sure they are ready for middle school? 
S: How do we teach them to manage their needs (anxiety etc.) so they are ready for middle school and have to navigate such a different context?
C: How to support students who are not participating and often not attending? How to engage and motivate without pushing too hard?

Collaborative Team Decisions:

What works well for this class?
- Natural consequences, honesty & 
fairness, competition, roles & 
responsibilities as students, conversations

What do we still want to try? 

Strategies to increase self advocacy

UDL Strategies to reduce barriers to engagement
- Make learning relevant to students’ lives
- Scaffolding learning (access to challenge)

UDL Strategies to reduce barriers to representation
- Highlighting patterns in language systems
- Using multi-media
- Focus on building prior knowledge
- Include processing tasks in lesson design
UDL Strategies to reduce barriers to Expression
- Guiding students through self assessment and goal setting
- Model the use of supports and strategies

The Class Review – Brownlie, F & King, J, 2011                                     adapted by S. Moore, 2023



Multiple Layers of Needs Based Support

Moore, 2023

Individualized

Targeted

Universal

+

+

What everyone/most
need

What one needs

What some need

Supports & Strategies are 
useful for ALL
taught to ALL

Supports & Strategies are 
useful for SOME
taught to ALL
choice for ALL

Supports & Strategies are 
useful for ONE
Taught to ALL



St
ud

en
ts

 in
 M

in
d

Who needs the MOST support?

Who needs the MOST challenge?

What supports & strategies are useful for MOST/ALL?
• Access to grade level curriculum
• Fluency passage (at independent level) – at home
• Weekly read with parent volunteers
• Vocabulary support & practice (word 

ladders/activities/plexer)
• Classroom read aloud every day
• Library 
• Different levels of text level for assessment
• Strategic intervention time
• WIN time

What supports & strategies are useful for SOME? (Choice for ALL)
• Title reading intervention (decoding) 4 x week
•  (UDL strategies to help student choose)

What supports & strategies are useful for ONE? 
(Individualized)
• Reading IEP 
• 3/4 x week individual intervention with CT or parent 

volunteer (one on one)
• G (replacement literacy instruction - comprehension)

Universal

Targeted

Essential

Need: Literacy         Students in Mind: GA, MA, KR, TP, AD 

Moore, 2023 Module 3
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Who needs the MOST support?

Who needs the MOST challenge?

What supports & strategies are useful for MOST/ALL?
• Morning meeting, classroom conversations
• Mindful minutes – teaching a strategy
• Routines & structures
• Technology – all practice a strategy (e.g. 5 finger breathing)
• Lessons with counsellor (tools in toolbox)
• Classroom conversations (power of yet, Factor of fear)
• Trust when they need something
• Open communication with families (e.g. Dojo)
• Access to The Nest (SEL space)

What supports & strategies are useful for SOME? (Choice for ALL)
• Calming kit
• Take a break (check in)
• Sensory tools (e.g. fidgets, items from home)
• Choice to go The Nest 

What supports & strategies are useful for ONE? 
(Individualized)
• Communication with school team (set up other places to 

go if needed)
• Individual debriefing
• Check in/ check out system (with resource)
• Built in time at The Nest in schedule
• G: Level of problem (1-5 and how to respond, 

reinforcement system)

Universal

Targeted

Essential

Need: anxiety/emotional self regulation         Students in Mind: GA, LB, JA, ES, KR, GS 

Moore, 2023 Module 3



HOW DO WE DESIGN AN ADJUSTABLE PLANE?

2023

•Who are the students? What is the 
range of the variability?

•What is the grade level curriculum 
that students need to access?

• How is the grade level curriculum responsive to the 
range of student variability?

• How do we help students to make the adjustments 
they need to access the grade level curriculum?



BACKWARDS DESIGN



Activity/Task 

Grade Level Goals

Grade Level Goals

Adapted Goals

Modified Goals

Activity 1

Activity 2

Activity 3

Forward Design

Same for Everyone

Same for Everyone

Differentiated

DifferentiatedBackward Design

McTigue, 2010

Compromises the 
integrity of 
evaluation

Does not 
compromise the 
integrity 
evaluation

Standards Based

Standardized

UBD: Determining the Learning Standard



What do we need to KNOW?

What do we need to DO?

Shelley Moore, 2024

Backwards Design
What do we need to UNDERSTAND?



What do we need to KNOW?
Knowledge

What do we need to DO?
Skills

Shelley Moore, 2024

Backwards Design
What do we need to UNDERSTAND?

Big Ideas



Common Core Math – Curricular BD Framework

Introduction (Learning Context)
Critical areas (guiding questions)

Domain (Big Ideas)
Standard (Skills/Knowledge)

Cluster (by…)

Mathematical Practices (mathematical competencies)
1.Make sense of problems and persevere in solving them.
2.Reason abstractly and quantitatively.

3.Construct viable arguments and critique the reasoning of others.
4.Model with mathematics.

5.Use appropriate tools strategically.
6.Attend to precision.

7.Look for and make use of structure.
8.Look for and express regularity in repeated reasoning.



Common Core Math Standards
Backwards Design Planning Template 

S ,Moore, 2024

Grade: Domain:

Critical Area(s): Unit Guiding Question(s):

Content Vocabulary:

Unit Goals Curricular Language
What do Students need to Know and Do?

Mathematical Practices

Standard Student can 1.Make sense of problems and 
persevere in solving them.

2.Reason abstractly and 
quantitatively.

3.Construct viable arguments and 
critique the reasoning of others.

4.Model with mathematics.

5.Use appropriate tools strategically.

6.Attend to precision.

7.Look for and make use of 
structure.

8.Look for and express regularity in 
repeated reasoning.

Cluster

Standard Student can

Cluster

Cluster

Standard Student can

Cluster

Cluster

Cluster



Common Core Math Standards
Backwards Design Planning Template 

S ,Moore, 2024

Grade: 1 Domain: Number & Operations in Base Ten

Critical Area(s): students will develop understanding of whole number relationships and 
place value, including grouping in tens and ones

Unit Guiding Question(s): What are numbers? What do numbers mean? How do I use 
numbers to help me understand “How many?”

Content Vocabulary: number, How many? Counting, less than, read, write, build, draw, objects, digit, tens, ones, place value, compare, symbol, <, >, =, mind math, explain, thinking, 
groups of, strategy,

Unit Goals Curricular Language
What do Students need to Know and Do?

Mathematical Practices

Standard Student can extend the counting sequence by… 1.Make sense of problems and 
persevere in solving them.

2.Reason abstractly and 
quantitatively.

3.Construct viable arguments and 
critique the reasoning of others.

4.Model with mathematics.

5.Use appropriate tools strategically.

6.Attend to precision.

7.Look for and make use of 
structure.

8.Look for and express regularity in 
repeated reasoning.

Cluster counting to 120, starting at any number less than 120. In this range, read and write numerals and represent a number of objects 
with a written numeral

Standard Student can understand place value by…

Cluster understanding that the two digits of a two-digit number represent amounts of tens and ones

Cluster comparing two two-digit numbers based on meanings of the tens and ones digits, recording the results of comparisons with the 
symbols >, =, and <

Standard Student can use place value understanding and properties of operations to add and subtract by…

Cluster Adding within 100. including adding a two-digit number and a one-digit number, and adding a two-digit number and a multiple 
of 10, using concrete models or drawings and strategies based on place value, properties of operations, and/or the relationship 
between addition and subtraction; relate the strategy to a written method and explain the reasoning used. Understand that in 
adding two-digit numbers, one adds tens and tens, ones and ones; and sometimes it is necessary to compose a ten.

Cluster When given a two-digit number, mentally find 10 more or 10 less than the number, without having to count; explain the 
reasoning used.

Cluster subtracting multiples of 10 in the range 10-90 from multiples of 10 in the range 10-90 (positive or zero differences), using 
concrete models or drawings and strategies based on place value, properties of operations, and/or the relationship between 
addition and subtraction; relate the strategy to a written method and explain the reasoning used.



Common Core Math Standards
Backwards Design Planning Template 

S ,Moore, 2024

Grade: 1 Domain: Number & Operations in Base Ten

Critical Area(s): students will develop understanding of whole number relationships and 
place value, including grouping in tens and ones

Unit Guiding Question(s): What are numbers? What do numbers mean? How do I use 
numbers to help me understand “How many?”

Content Vocabulary: number, How many? Counting, less than, read, write, build, draw, objects, digit, tens, ones, place value, compare, symbol, <, >, =, mind math, explain, thinking, 
groups of, strategy,

Unit Goals Student Friendly Language
What do Students need to Know and Do?

Mathematical Practices

Standard I can show that I can count by: I can understand a problem and 
know what I need to keep going 
when learning gets hard

I can show my learning in many 
ways

I can look for patterns in my 
thinking and learning

Cluster counting up to 120
showing numbers up to 120 in different ways (reading, speaking, writing, building)

Standard I can show that I understand place value by:

Cluster showing which digits in a number are connected to the place value of ones and tens

Cluster comparing two numbers by using their place value 
using words and symbols <, > and = in my descriptions

Standard I can use place value to help me to add and subtract numbers by:

Cluster adding one-digit and 2 digit numbers
showing my thinking in different ways (reading, speaking, writing, building)
using strategies to describe my thinking and learning

Cluster figuring out what is 10 more or 10 less of a number in my mind
explaining my thinking and how I figures it out

Cluster subtracting groups of 10 using models, drawings, and other strategies to explain my thinking and learning



Tumwater School District
Tumwater, Washington
Peter G Schmidt Elementary School - Grade 5 - Science

Coaching Sessions (4 x 90 min sessions)

Session 1 Session 2 Session 3 Session 4 Session 5

What we did 
together in 90 
min session

Getting to know 
learners
- Class Review
- Target Students
- Needs Based 

Reflection

Making decision 
to support 
learning
- Needs Based 

Reflection

Designing 
Inclusive 
Learning 
Experiences
- Backwards 

Design
- Learning 

Continuums

Designing 
Inclusive 
Learning 
Experiences
- UDL Lesson 

Design

- Assessing 
Student 
Learning

- Sharing our 
learning

What teams 
did in 
between 
sessions

- Gather 
information 
from students

- Teach a 
needs-based 
strategy 
lesson

- Gather 
curricular 
resources

- Teach a 
lesson

- Gather 
evidence

- Share the 
process with 
others



What do we need to KNOW?
Knowledge

What do we need to DO?
Skills

Shelley Moore, 2024

N.G.S.S.

What do we need to UNDERSTAND?
Big Ideas



Backwards Design Planning

Next Generation Science Standards (NGSS)
Backwards Design Planning Template 

S ,Moore, 2023

Grade: Subject Area: Science Strand/Topic:

Learning Standard: Unit Guiding Question(s):

Key Vocabulary:

Learning Goals Curricular Language
What do Students need to Know and Do? Student Friendly Language

Science and 
Engineering Practices

Disciplinary Core 
Ideas

Crosscutting 
Concepts



Next Generation Science Standards (NGSS)
Backwards Design Planning Template 

S ,Moore, 2024

Grade:  5 Subject Area: Science Strand/Topic: Structure and Properties of Matter

Learning Standard: 5-PS1-1. Develop a model to describe that matter is made of particles too 
small to be seen 

Unit Guiding Question(s): How can I use a model to help me understand that some 
matter is made up of particles that are too small to see?

Content Vocabulary: model, matter, particles, idea, bulk matter Skills Vocabulary: create, build, change, solve a problem, observe

Learning Goals Curricular Language
What do Students need to Know and Do?

Student Friendly Language

Science and Engineering 
Practices
(skills)

Developing and Using Models 
building and revising simple models and 
using models to represent events 
and design solutions. 
Use models to describe phenomena. 

• I can create and improve a model
• I can use a model to show an idea
• I can use a model to solve a problem

Disciplinary Core Ideas
(knowledge)

PS1.A: Structure and Properties of 
Matter 
Matter of any type can be subdivided into particles that are too small 
to see
matter still exists and can be detected by other means. 
A model showing that gases are made from matter particles that are 
too small to see and are moving freely around in space can explain 
many observations
including the inflation and shape of a balloon and the effects of air on 
larger particles or objects. 

• I know that matter can be broken apart into tiny particles that are too small to see
• I know that even if tiny particles are too small for my eyes to see, there are other 

ways to observe them
• I know that a model is a way to observe tiny particles too small to see
• I know some examples of models that can help me observe tiny particles that are 

too small to see

Crosscutting Concepts
(understanding)

Scale, Proportion, and Quantity 
Natural objects exist from the very small to the immensely large. 

I understand that there are things that are very tiny and very large

Backwards Design Planning



Name: Date:

Performance Expectation: 5-PS1-1. Develop a model to describe that matter is made of particles too small to be seen 

Unit Guiding Questions: How do we know that something exists if we cannot see it?

Important words to know and use: model, matter, particles, idea, bulk matter, create, build, change, solve a problem, observe

Learning Goals Evidence of Learning

• I can create and improve a model
• I can use a model to show an idea
• I can use a model to solve a problem

• I know that matter can be broken apart into tiny particles that 
are too small to see

• I know that even if tiny particles are too small for my eyes to 
see, there are other ways to observe them

• I know that a model is a way to observe tiny particles too small 
to see

• I know some examples of models that can help me observe tiny 
particles that are too small to see

• I understand that there are things that are very tiny and very 
large

Next Generation Science Standards (NGSS)
One Point Rubric with Evidence

S ,Moore, 2024

1. Choose a Learning Standard and translate it into student friendly language



Backwards Design Planning

Next Generation Science Standards (NGSS)
Backwards Design Planning Template 

S ,Moore, 2023

Grade:  9 Subject Area: Science Strand/Topic:

Learning Standard: HS-LS1-1. Construct an explanation based on evidence for 
how the structure of DNA determines the structure of proteins which carry out 
the essential functions of life through systems of specialized cells 

Unit Guiding Question(s):
What is the structure of DNA? What is DNA? What does DNA look like? What does DNA do?
How are the structures of DNA and the structures of proteins related? 
How can I use evidence to explain how the structure of DNA impacts that structure of proteins?
How are the structure of proteins and related to the essential functions of life?
What is the role the systems of specialized cells?

Key Vocabulary:  theories and laws, evidence, natural world, structure of DNA, DNA, proteins, essential functions of life, life, systems of specialized cells, organisms

Learning Goals Curricular Language
What do Students need to Know and Do?

Student Friendly Language

Science and Engineering Practices
(skills)

Construct an explanation based on valid and reliable evidence obtained 
from a variety of sources (including students’ own investigations, models, 
theories, simulations, peer review) and the assumption that theories and 
laws that describe the natural world operate today as they did in the past , 
present, future. 

I can explain using evidence that there are theories and laws that describe the 
natural world

- I know what evidence is
- I know what science and theories and laws* are 
- I know what the natural world is

Disciplinary Core Ideas
(knowledge)

Disciplinary Core Ideas 
LS1.A: Structure and Function 

� Systems of specialized cells within organisms help them perform the 
essential functions of life. 

� All cells contain genetic information in the form of DNA molecules. 
Genes are regions in the DNA that contain the instructions that code for 
the formation of proteins, which carry out most of the work of cells. 

I know that the systems of specialized cells inside organisms perform essential 
functions of life
• I know what systems of specialized cells are
• I know what organisms are
• I know what the essential* functions of life are

I know that cells have genetic information in DNA molecules
I know that genes are parts of DNA that are instructions for how proteins are 
formed
I know how cells work

Crosscutting Concepts
(Big Idea)

Structure and Function 
� Investigating or designing new 
systems or structures requires a detailed examination of the properties of 
different materials, the structures of different components, and 
connections of components to reveal its function and/or solve a problem. 

I understand that structures are made of many different components that are 
connected and have specific functions.



Backwards Design Planning (FCS)

Next Generation Science Standards (NGSS)
Backwards Design Planning Template 

S ,Moore, 2023

Grade: 9-12 Subject Area: FCS Area of Study: Food Science, Dietetics, and Nutrition

Comprehensive Standard:  Integrate knowledge, skills, 
practices required for careers in food science, food 
technology, dietetics, and nutrition. 

Unit Guiding Question(s):
Teacher provocations: What does it mean to be food safe and 
why is it important now and in the future?

Student generated:

Vocabulary to know and use: risk, manage risk, food safety, food testing, sanitation, food borne illness, industry standards, documenting, investigating, reporting, HACCP, personal health 
and hygiene, workplace health and hygiene, receive, store, prepare, raw food, prepared food.

Unit Goals Curricular Language
What do Students need to Know and Do?

Student Friendly Language

Content Standard 9.2 Apply risk management procedures to food safety, food testing, and 
sanitation.

I know how to manage risk in food safety, food testing and sanitation

Competencies 9.2.1 Analyze factors that contribute to food borne illness. Analyze food 
service management safety and sanitation programs. 

I can find out what factors lead to food borne illness and what food safety 
and sanitation could be done to prevent it

Competencies 9.2.2 Implement industry standards for documenting, investigating, and 
reporting foodborne illnesses. 

I can follow the industry standards for keeping track of (documenting), 
problem solving (investigating) and communicating (reporting) about 
foodborne illness

Competencies 9.2.3 Use the Hazard Analysis Critical Control Point (HACCP) during all food 
handling processes (the flow of food) to minimize the risks of food borne 
illness. 

I can use the HACCP when handling food to decrease the risks of food borne 
illness

Competencies 9.2.4 Demonstrate practices and procedures that assure personal and 
workplace health and hygiene. 

I can show personal and workplace health and hygiene

Competencies 9.2.5 Demonstrate standard procedures for receiving, storage, and 
preparation of raw and prepared foods. 

I can show how to receive, store and prepare raw and prepared food



Grade: Planning Team:

Context for Learning: 

7.2, 8.3, 3.2
Unit Guiding Question(s):
Teacher provocations: 

7.2, 8.3, 3.2, 3.4

Student generated:

7.1, 7.2, 8.3, 9.1, 3.4

Key Vocabulary: 2.1
Learning Goals
Curricular Language

Learning Goals
Student Friendly Language 

8.1, 9.1, 9.3, 6.4
What do students need to 
understand?

What do students need to 
know?

What do students need to do?

Who do  student need to be?



HOW DO WE DESIGN AN ADJUSTABLE PLANE?

2023

•Who are the students? What is the 
range of the variability?

•What is the grade level curriculum 
that students need to access?

• How is the grade level curriculum responsive to the 
range of student variability?

• How do we help students to make the adjustments 
they need to access the grade level curriculum?



HOW DO WE DESIGN AN ADJUSTABLE PLANE?

2023

•Who are the students? What is the 
range of the variability?

•What is the grade level curriculum 
that students need to access?

• How is the grade level curriculum responsive to the 
range of student variability?

• How do we help students to make the adjustments 
they need to access the grade level curriculum?



Additive and Asset-Based Learning 
Continuums

• Differentiated curriculum
• Shifts from “benchmark” to “window” of proficiency
• Task Neutral
• Same entry point for all/ multiple exit points
• Start from access, add on challenge
• Different from a rubric

S, Moore, 2024



Rubrics vs. Learning Continuum

deficit deficit Most complex 
description

Grade Level Learning 
Standard

S, Moore, 2024





Rubrics vs. Learning Continuum

Essential More complex More complex

Grade Level Learning 
Standard

S, Moore, 2024





Learning Outcome:
Student friendly:

Approaching Essential Confident Extending

Learning Continuums

2. Start with determining the most essential 
concept of the standard and then add on 
complexity

3. Extend the grade level standard to include an access point and challenge point

1. Choose a Learning Standard and translate it into student friendly language

S, Moore, 2024



Next Generation Science Standards (NGSS)
Backwards Design Planning Template 

S ,Moore, 2024

Grade:  5 Subject Area: Science Strand/Topic: Structure and Properties of Matter

Learning Standard: 5-PS1-1. Develop a model to describe that matter is made of particles 
too small to be seen 

Unit Guiding Question(s): How can I use a model to help me understand that 
some matter is made up of particles that are too small to see?

Content Vocabulary: model, matter, particles, idea, bulk matter Skills Vocabulary: create, build, change, solve a problem, observe

Learning Goals Curricular Language
What do Students need to Know and Do? Student Friendly Language

Science and 
Engineering Practices
(skills)

Developing and Using Models 
building and revising simple models and 
using models to represent events 
and design solutions. 
Use models to describe phenomena. 

• I can create and improve a model
• I can use a model to show an idea
• I can use a model to solve a problem

Disciplinary Core 
Ideas
(knowledge)

PS1.A: Structure and Properties of 
Matter 
Matter of any type can be subdivided into particles that are too 
small to see
matter still exists and can be detected by other means. 
A model showing that gases are made from matter particles that 
are too small to see and are moving freely around in space can 
explain many observations
including the inflation and shape of a balloon and the effects of 
air on larger particles or objects. 

• I know that matter can be broken apart into tiny particles that are too small to 
see

• I know that even if tiny particles are too small for my eyes to see, there are 
other ways to observe them

• I know that a model is a way to observe tiny particles too small to see
• I know some examples of models that can help me observe tiny particles that 

are too small to see

Crosscutting 
Concepts
(understanding)

Scale, Proportion, and Quantity 
Natural objects exist from the very small to the immensely large. 

I understand that there are things that are very tiny and very large

Backwards Design Planning





Next Generation Science Standards (NGSS)
Backwards Design Planning Template 

S ,Moore, 2023

Grade:  9 Subject Area: Science Strand/Topic:

Learning Standard: HS-LS1-1. Construct an explanation based on 
evidence for how the structure of DNA determines the structure of proteins 
which carry out the essential functions of life through systems of 
specialized cells 

Unit Guiding Question(s):
What is the structure of DNA? What is DNA? What does DNA look like? What does DNA do?
How are the structures of DNA and the structures of proteins related? 
How can I use evidence to explain how the structure of DNA impacts that structure of proteins?
How are the structure of proteins and related to the essential functions of life?
What is the role the systems of specialized cells?

Key Vocabulary:  theories and laws, evidence, natural world, structure of DNA, DNA, proteins, essential functions of life, life, systems of specialized cells, organisms

Learning Goals Curricular Language
What do Students need to Know and Do? Student Friendly Language

Science and 
Engineering 
Practices
(skills)

Construct an explanation based on valid and reliable evidence obtained 
from a variety of sources (including students’ own investigations, models, 
theories, simulations, peer review) and the assumption that theories and 
laws that describe the natural world operate today as they did in the past , 
present, future. 

I can explain using evidence that there are theories and laws that describe the natural 
world

- I know what evidence is
- I know what science and theories and laws* are 
- I know what the natural world is

Disciplinary Core 
Ideas
(knowledge)

Disciplinary Core Ideas 
LS1.A: Structure and Function 

� Systems of specialized cells within organisms help them perform the 
essential functions of life. 

� All cells contain genetic information in the form of DNA molecules. 
Genes are regions in the DNA that contain the instructions that code for 
the formation of proteins, which carry out most of the work of cells. 

I know that the systems of specialized cells inside organisms perform essential functions 
of life
• I know what systems of specialized cells are
• I know what organisms are
• I know what the essential* functions of life are

I know that cells have genetic information in DNA molecules
I know that genes are parts of DNA that are instructions for how proteins are formed
I know how cells work

Crosscutting 
Concepts
(Big Idea)

Structure and Function 
� Investigating or designing new 
systems or structures requires a detailed examination of the properties of 
different materials, the structures of different components, and 
connections of components to reveal its function and/or solve a problem. 

I understand that structures are made of many different components that are connected 
and have specific functions.
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HOW DO WE DESIGN AN ADJUSTABLE PLANE?

2023

•Who are the students? What is the 
range of the variability?

•What is the grade level curriculum 
that students need to access?

• How is the grade level curriculum responsive to the 
range of student variability?

• How do we help students to make the adjustments 
they need to access the grade level curriculum?



Tumwater School District
Tumwater, Washington
Peter G Schmidt Elementary School - Grade 5 - Science

Coaching Sessions (4 x 90 min sessions)

Session 1 Session 2 Session 3 Session 4 Session 5

What we did 
together in 
90 min 
session

Getting to know 
learners
- Class Review
- Target 

Students
- Needs Based 

Reflection

Making 
decision to 
support 
learning
- Needs 

Based 
Reflection

Designing 
Inclusive 
Learning 
Experiences
- Backwards 

Design
- Learning 

Continuums

Designing 
Inclusive 
Learning 
Experiences
- UDL Lesson 

Design

- Assessing 
Student 
Learning

- Sharing our 
learning

What teams 
did in 
between 
sessions

- Gather 
information 
from students

- Teach a 
needs-
based 
strategy 
lesson

- Gather 
curricular 
resources

- Teach a 
lesson

- Gather 
evidence

- Share the 
process with 
others



Lesson in instructional resource



Lesson in instructional resource



Universal Design for Learning: Lesson Design



Guiding Unit Question:

Lesson Goal(s):

Connecting Activity:

Transforming & Personalizing Activity:
 

Mini Lesson:

Processing Task:

Additional supports & 
strategies  to ensure  
students meet the 
“ALL”

Date

UDL Lesson Planning Template          Dr. Shelley Moore, 2024 

This is lesson creates evidence for:

I need to… I must… I can… I could… I can try to…

Access All Most Few Challenge



Universal Design for Learning: Lesson Design

Connecting Phase Processing Phase

Mini Lesson

Transforming & 
Personalizing Phase



Guiding Unit Question: How can I use a model to help me understand that some matter is made up of particles that are too 
small to see?

Lesson Goal(s): I know that matter can be broken apart into tiny particles that are too small to see

Connecting Activity: picture set
What do all these pictures have in common: states of matter

Transforming & Personalizing Activity: Exit Slip (post it notes or partner share)
One new word you learned today?
What is one new idea you learned today?
What is an example of solid/liquid/gas?

 

Mini Lesson: students watch a demonstration experiment (3 beakers)

Processing Tasks – graphic organizer connected to demonstration

Additional supports & 
strategies  to ensure all 
students meet the 
“ALL”
- Provide vocab list, 
sentence stems, options 
for verbal explanation

Date

UDL Lesson Planning Template          Dr. Shelley Moore, 2024 

This is lesson creates evidence for: 5-PS1-1 (NGSS)

I need to… I must… I can… I could… I can try to…

Watch a 
science 
demonstration

Draw what you 
observe and 
label it with 
vocab words

Label which 
beaker is solid, 
liquid, gas

Draw the 
arragnement of 
particles in 
each state of 
matter

Show how the 
particles move 
in each drawing

Explain how 
particles break 
down in this 
experiment 
(E.g., What did 
we do to the 
matter)

Access All Most Few Challenge



Next Generation Science Standards (NGSS)
Backwards Design Planning Template 

S ,Moore, 2024

Grade:  5 Subject Area: Science Strand/Topic: Structure and Properties of Matter

Learning Standard: 5-PS1-1. Develop a model to describe that matter is made of particles 
too small to be seen 

Unit Guiding Question(s): How can I use a model to help me understand that 
some matter is made up of particles that are too small to see?

Content Vocabulary: model, matter, particles, idea, bulk matter Skills Vocabulary: create, build, change, solve a problem, observe

Learning Goals Curricular Language
What do Students need to Know and Do? Student Friendly Language

Science and 
Engineering Practices
(skills)

Developing and Using Models 
building and revising simple models and 
using models to represent events 
and design solutions. 
Use models to describe phenomena. 

• I can create and improve a model
• I can use a model to show an idea
• I can use a model to solve a problem

Disciplinary Core 
Ideas
(knowledge)

PS1.A: Structure and Properties of 
Matter 
Matter of any type can be subdivided into particles that are too 
small to see
matter still exists and can be detected by other means. 
A model showing that gases are made from matter particles that 
are too small to see and are moving freely around in space can 
explain many observations
including the inflation and shape of a balloon and the effects of air 
on larger particles or objects. 

• I know that matter can be broken apart into tiny particles that are too small to 
see

• I know that even if tiny particles are too small for my eyes to see, there are 
other ways to observe them

• I know that a model is a way to observe tiny particles too small to see
• I know some examples of models that can help me observe tiny particles that 

are too small to see

Crosscutting 
Concepts
(understanding)

Scale, Proportion, and Quantity 
Natural objects exist from the very small to the immensely large. 

I understand that there are things that are very tiny and very large

Backwards Design Planning





Describe what you see.

What do you notice?
This is activity is connected to: 5-PS1-1 (NGSS)          Dr. Shelley Moore, 

2024 



Describe what you see.

How does this image connect to the other image?
This is activity is connected to: 5-PS1-1 (NGSS)          Dr. Shelley Moore, 

2024 



Describe what you see.

How is this image different or the same as the other images? 
This is activity is connected to: 5-PS1-1 (NGSS)          Dr. Shelley Moore, 

2024 



Describe what you see.

How is this image different or the same as the other images? 
This is activity is connected to: 5-PS1-1 (NGSS)          Dr. Shelley Moore, 

2024 



Describe what you see.

How is this image different or the same as the other images? 
This is activity is connected to: 5-PS1-1 (NGSS)          Dr. Shelley Moore, 

2024 



Describe what you see.

How is this image different or the same as the other images? 
This is activity is connected to: 5-PS1-1 (NGSS)          Dr. Shelley Moore, 

2024 



Describe what you see.

How is this image different or the same as the other images? 
This is activity is connected to: 5-PS1-1 (NGSS)          Dr. Shelley Moore, 

2024 



What do all these images have in common?

This is activity is connected to: 5-PS1-1 (NGSS)          Dr. Shelley Moore, 
2024 



All the images are different 
states of matter

SOLID
LIQUID
GAS

This is activity is connected to: 5-PS1-1 (NGSS)          Dr. Shelley Moore, 
2024 



Our Learning Goal: I know that 
matter can be broken apart into tiny 

particles that are too small to see

SOLID
LIQUID
GAS

This is activity is connected to: 5-PS1-1 (NGSS)          Dr. Shelley Moore, 
2024 



UDL Lesson Plan: Connect Phase

Universal 
Strategies 

UDL 
Indicators 
Targeted

Support Needs Impacted Students in Mind

Picture set 7.2, 8.3, 1.1, 
1.2, 1.3, 2.4, 
2.5, 3.1, 3.2, 
3.3, 3.4, 4.1, 
5.1, 5.3

Attention, anxiety, communication, engagement/ 
motivation, executive functioning, intellectual 
ability, language, literacy,  memory, self regulation, 
self esteem, social skills

GA, MA, LB, JA, ES, RM, NS, 
KR, TP, AD

Highlighting key 
words

2.1, 2.4, 3.1, 
3.2, 3.4, 5.2

Communication, engagement/ motivation, 
executive functioning, intellectual ability, literacy, 
language, memory, self regulation, self esteem, 

GA, LB, ES, NS

Student 
Friendly 
Learning Goal

8.1, 3.2, 3.4, 
6.1, 6.4

Anxiety, communication, engagement/motivation, 
executive functioning, intellectual ability, literacy, 
memory, self regulation, self advocacy

GA, MA, LB, JA, ES, ES, KR, 
GS, MA



Demonstration



UDL Lesson Plan: Mini Lesson Phase

Universal 
Strategies 

UDL 
Indicators 
Targeted

Support Needs Impacted Students in Mind

Modelling  
(concrete 
learning)

1.1, 1.2, 1.3, 
2.4, 3.1, 3.2, 
3.3, 7.3

Attention, Communication, Engagement, 
Intellectual Ability, Literacy, Memory, Self 
Regulation, 

JA, RM, LB, ES, NS, GA, MA, 
KR, TP, AD



2024Choose your Challenge
Inclusive Lesson Task Scaffolding Strategy

Goal:  Connected to a grade level learning standard
Task: What evidence of learning is being created Time: Allotted work time
Title Description Purpose

I NEED 
to…

- Everyone starts together, describes what students need to do to get ready 
for the task, this is the most accessible part of the task, no/low barriers, an 
interesting hook or provocation, collaborative, 5-10 min

- Builds confidence and success early, the most 
accessible entry point to make sure everyone 
can participate in some way, builds/ activates 
prior knowledge 

I MUST… - Ensure the “must” part of the task has been modelled and taught to all 
during the mini lesson stage, this is the most important part of the task, all 
students show evidence of learning in class/school, this is not homework, 
the activity can end when all students get here, if not all students get here at 
the end of the allotted time, another lesson is needed, draw on UDL 
strategies to make sure students can express their learning in many ways

- Ensures students are showing evidence of 
learning in class at the essential level of a grade 
level goal, maintains high expectations for all 
students, reduces gaps in knowledge, positive 
impact on future learning opportunities

I CAN… - A more complex step in the same task, this step does not need to be 
modelled to all, but can be taught to students as they get here, this step can 
connect to information that will be taught in the future, can be assigned as 
optional homework, once students get here, this step can also be used as 
small group/ explicit instruction/conferencing opportunities, or additional 
options for students to choose (WIN time, supporting others, assigned 
centers/stations)

- Allows students to go beyond the essential 
without waiting, allows explicit teaching without 
students missing grade level instructional 
opportunities, allows flexibility for students to 
take breaks, receive explicit instruction and skill 
building opportunities, gives students agency 
and builds self regulation of learning skills, 
builds ownership and increases engagement, 
does not punish students for not doing or not 
being able to do homework

I COULD…

I can TRY 
to…

- Make this step challenging enough so that it cannot be completed in the 
time allowed, extended beyond the goal, an extension of the task that is 
completed over time

Start 
Here

G
o as far as you can in the tim

e allotted



I NEED to:

Everyone starts together

G
o as far as you can!

•  Watch the science demonstration
•  Create a diagram that shows the science 

demonstration that you watched

Guiding Question: How can I use a model to help me understand that some matter is 
made up of particles that are too small to see?

Learning Goal: I know that matter can be broken apart into tiny 
particles that are too small to see

Task: Observe a science demonstration 

I MUST:

I CAN:

I COULD:

I can TRY 
to:

•  Label your diagram with vocabulary words

• For each state of matter, draw the tiny particles 
that are too small to see

•  Show on your drawing, how the tiny particles 
move

• Using words and drawings, show what made the 
break down the tiny particles

This is activity is evidence for: 5-PS1-1 (NGSS)          Dr. Shelley Moore, 
2024 



Graphic Organizer in 
instructional resources



MUST/CAN/COULD Graphic Organizer

Vocab List



Name: Date:

This is activity is evidence for: 5-PS1-1 (NGSS)          Dr. Shelley Moore, 
2024 

Guiding Question: How can I use a model to help me understand that some matter is made up of particles that are 
too small to see?

Learning Goal: I know that matter can be broken apart into tiny particles that are too small to see

Need: Watch the science demonstration. Create a diagram that shows the 
science demonstration that you watched.

Must:  Label your diagram 
with vocabulary words:

matter

solid

liquid

gas

beaker

heat

water

ice

steam



Name: Date:

This is activity is evidence for: 5-PS1-1 (NGSS)          Dr. Shelley Moore, 
2024 

Guiding Question: How can I use a model to help me understand that some matter is made up of particles that are 
too small to see?

Learning Goal: I know that matter can be broken apart into tiny particles that are too small to see

Could: Show on your drawing, how the tiny particles move

Can Try: Using words and drawings, show what 
was used to make the tiny particles move

Can: For each state of matter, draw the tiny particles that 
are too small to see



UDL Lesson Plan: Processing Phase

Universal 
Strategies 

UDL Indicators 
Targeted

Support Needs Impacted Students in Mind

Scaffolded 
Processing 
Task

7.1, 8.1, 8.2, 8.4, 9.1, 
9.3, 4.1, 5.3, 6.1, 6.4, 
3.1, 2.1, 3.2, 

Attention, Anxiety, Engagement, Frustration, 
Intellectual Ability, Literacy, Self-Regulation, Self 
Esteem, Executive Functioning, Memory, 
Transitioning

JA, RM, GA, LB, ES, 
KR, GS, NS, MA, BW, 
IM, MB

MUST/ CAN/ 
COULD Task 
checklist

2.4, 2.1, 3.1, 3.2, 3.3, 
7.1, 7.3, 8.1, 8.2, 8.4, 
9.1, 9.2, 9.3, 5.3, 6.1, 
6.3, 6.4

Attention, Anxiety, Engagement, Frustration, 
Intellectual Ability, Literacy, Self-Regulation, Self 
Esteem, Executive Functioning, Memory, 
Transitioning, Self Advocacy, Literacy

JA, RM, GA, LB, ES, 
KR, GS, NS, MA, BW, 
IM, MB, TP, AD

MUST/ CAN/ 
COULD 
graphic 
organizer

5.1, 5.3, 6.1, 6.2, 6.3, 
6.4, 7.1, 8.1, 8.2, 8.4, 
9.1, 9.3, 1.1, 2.1, 2.3, 
2.4, 3.1, 3.2, 3.4

Attention, Anxiety, Communication, Engagement, 
Frustration, Intellectual Ability, Literacy, Self-
Regulation, Self Esteem, Executive Functioning, 
Memory, Transitioning, Self Advocacy, Literacy

JA, RM, GA, LB, ES, 
KR, GS, NS, MA, BW, 
IM, MB, TP, AD

Vocab list 1.1, 1.2, 1.3, 2.1, 2.3, 
2.4, 3.2, 4.1, 4.2, 5.2, 
7.3, 

Attention, Anxiety, Communication, Engagement, 
Frustration, Intellectual Ability, Language, Literacy, 
Memory, Self regulation, Self Esteem

JA, RM, GA, LB, ES, 
KR, GS, NS, MA, BW, 
IM, MB, TP, AD



UDL Lesson Plan: 
Transforming & Personalizing  Phase

Universal 
Strategies 

UDL Indicators 
Targeted

Support Needs Impacted Students in Mind

Exit Slip 
Reflection

3.4, 6.4, 5.1, 9.3 Communication, Engagement, Intellectual Ability, 
Literacy, Self Regulation

JA, RM, GA, LB, ES, 
KR, GS, NS, MA, BW, 
IM, MB



HOW DO WE DESIGN AN ADJUSTABLE PLANE?

2023

•Who are the students? What is the 
range of the variability?

•What is the grade level curriculum 
that students need to access?

• How is the grade level curriculum responsive to the 
range of student variability?

• How do we help students to make the adjustments 
they need to access the grade level curriculum?



How do we 
include people 

with disabilities?

How do we teach 
to diversity?

2023

WHAT IS inclusion ?



What is one useful idea?
What is one thing you want to try?
What is one thing you want to think about?
What is one thing you want to learn more about?
What is one ting you want to share with someone 
who is not here today?

2023


